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ABSTRACT 
Aneesah Kasor. 2019. A Descriptive Study of Speaking For Informal Interactions 
Anxiety Of First Semester Thai Students At English Language Education Of Iain 
Surakarta In Academic Years 2019/2020. Thesis. Surakarta. English Language 
Education. Cultures and Languages Faculty. 
Advisor     : Zainal „Arifin S.Pd., M.Pd. 
 
Keyword: Anxiety in Speaking for Informal Interactions class, Thai Students. 
                   The purpose of this study is to investigate the factors that cause 
anxiety experienced by Thai students when speaking English in the Speaking for 
Informal Interactions class at IAIN Surakarta and describe the strategies used by 
Thai students to overcome their English speaking anxiety in Speaking for 
Informal Interactions class at IAIN Surakarta. 
                   Researcher  used descriptive qualitative research. It was conducted at 
the anxiety by Thai students in Speaking for informal interactions The first 
Semester in English Language Education at IAIN Surakarta. Data collect using 
observation, quesionnaire and interview. Researcher took observation, 
quesionnaire and interview to find out the real anxiety of Thai students in the 
Speaking for informal interactions class First Semester at English Language 
Education at IAIN Surakarta. Interview and ovservation were given to collect data 
related to factors and strategies used by Thai students and Questionnaire were 
given to collect data related to measure of level anxiety by Thai students in the 
Speaking for informal interactions First Semester English Language Education at 
IAIN Surakarta. After collecting data, researchers analyzed the data found 
qualitatively. 
                     The results of the analysis, researchers found several research 
findings. Based on questionnaire the researcher want to know the anxiety level of 
the Thai students. The level of anxiety is low anxiety, Moderate anxiety, and High 
anxiety. The results of the questionnaire showed that Thai students had a 
moderate level of anxiety in learning English Speaking for Informal Interactions 
x 
 
class. because Speaking in front of their classmates or the teacher is likely to be 
activity which deeply worries Thai students. They are afraid of losing their own 
self-esteem, or showing their language weaknesses. Base on observations and 
Interviwe researchers focus on finding two research questions. They are about 
factors and strategies. Factors that cause anxiety experienced by Thai students 
when speaking English are they rarely practice speaking English, they do not 
know the meaning of vocabulary, are nervous when presenting and do not know 
the material well. That makes it difficult for students to learn to speak because 
they usually translate the meaning word for word. If students can reduce the word 
one way to make it easy for them to speak in English, they do not like English, 
class conditions, teaching methods and technology, do not understand if the class 
is crowded. and the strategies used by Thai students to overcome their English 
speaking for Informal Interactions anxiety in class at IAIN Surakarta. They 
prepare to talk before facing class. It also relaxes them. In addition, they also have 
positive thoughts, peer search, and resignation. They try to talk and learn more to 
improve their ability to speak. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the study  
            Language is very important for human life. Srijono (2001:3) defines language 
is a cultural product, a system of human communication, a social institution and a 
learned behavior. People learn language because they realize that language is 
important in many aspects. People cannot interact with the other without language. 
People can share their ideas, feelings, experiences and needs by spoken or written 
language. 
            English is one of the international languages, which is used by the most 
people in the world. Thus people all over the world have been using English, New 
Zealand, the people speak English as their mother tongue and some countries such as 
Singapore, India, and Philippine speak English as the second language. Meanwhile in 
Indonesia speak English as their foreign language ( Rammelan,1992:3). 
Studying English as a foreign language needs to be concern on its skills as well as its 
purpose. John (1986:9) states people have to know the reason of learning English and 
what it is for. This will help learner to develop their English better and easier. He 
also gives a view that there are various skills in the term of language teaching and the 
mastery of one language. They are listening, speaking, reading and writing.  The four 
skills themselves are described in terms of their direction. Language produced by the 
leaner referred as productive skills (speaking and writing) while language directed to 
the learner referred as receptive skill (reading and listening). 
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             Speaking skill is a form of productive and interactive skills that different 
from writing where attention to the grammatical, lexical and different discourses by 
writing (Carter & Nunan in Balemir, 2009:19). Despite of that, speaking is complex 
skill because it is concerned with comments of pronunciation, grammar, vocabulary 
and fluency (Syakur in Royanita, 2014:14). There are many functions and form of 
forms of speaking. They are: talk as interaction, talk as transaction and talk as 
performance. Talk as performance classroom presentation, public announcement, and 
speeches. 
             Speaking is one of the four skills that must be taught to the students. The 
teaching of speaking skill has become central in foreign language classroom. Bailey 
and savage (in Fauzait, 2015:15) state that “Speaking” in a second or foreign 
language has often been viewed as the most demanding of the four skills”. Speaking 
is assumed as the most important skill to be acquired by the students. However, most 
of them say that it is hard to speak English. Berkelay stated that English is quite 
different from Indonesian language being look at from pronunciation, structure or 
vocabulary. 
              Richard and Renandya (2002:210) said that speaking is one of the central 
elements of communication. Fauziyati (2010:34) defines that speaking English is an 
important thing to be misted nowadays. Speaking is one of the important and 
essential skills that must be mastered but people. It is also the ability to pronounce 
the sound of the words in expressing the idea, thinking and feeling. Lacking the 
ability to communicate orally, people cannot be successful in school or in society. 
People who have a good speaking ability will be better in receiving information. 
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When people want to communicate with other, they should have good speaking 
skills. 
               In learning English as foreign language, speaking is harder than the other 
skills. Speaking happens in direct real time. People have to think the words, make it 
in the right form to be understood and directly speak it in front of somebody. People 
cannot revise or edit the word people have said. This is hardly surprising considering 
elements (ideas, what to say, language, how to use grammar and vocabulary, 
pronunciation as well as listening to and reacting to the person you are 
communication with) involved when someone is speaking (Lucy,2008:33). 
             Human Nature, Physical Aspects A consideration of the physical aspects of 
human nature leads to viewing human nature as embodied. Embodiment as a concept 
is fluid, taking its forms from pathways of inquiry that inevitably remake it, however 
provisionally, according to the task at hand. However surely this is not true of the 
body. The body as a physical object, a thing, is solid. One point to it, sees its 
movement. Hears the sounds it makes, feels its Heart beating. Smells its fragrances, 
and tastes its sharp salinity. Having a body is an undeniable fact of life, a solid place 
of unity between one human and another, even between human beings and the more 
than human world, however having a body may do no more to unify than would 
having a car, wearing clothes, having a mother, speaking English, and dying. 
Establishing links between the concepts of body and concepts such as human unity 
requires much more than the simple facts associated with being bodied. Apart from 
pathways of inquiry, than, the fact of body-its sensory, unreliability-seems indeed 
solid, unmovable, a mountain of inertia. So the challenge is to give a technical 
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review that transforms some of this intertie into movements along paths of inquiry 
linking science and religion sadly, this requires that much that is wonderful about the 
body will be left out. Further, some scientific results summarized below (e.g., in 
relation to physical beauty, human emotion, etc.) may be susceptible to cultural 
context; most of the studies summarized in this entry relied on western approaches to 
science and worked exclusively with subjects within western cultures. The major 
dynamical systems of the body, human biology partition the functions of the human 
body into eleven major dynamical systems: cardiovascular, endocrine, 
gastrointestinal, hematologic, integumentary, lymphatic, musculoskeletal, nervous, 
reproductive, respiratory, and urinary ( Select, Stephens, and Tate, 1995). 
              According Balemir (2009:13) the source of the leaner speaking anxiety is 
becoming increasingly anxious when they cannot make improvements and bad 
language capabilities make learner becomes anxious. Aydin in Balenmir (2009:,23) 
explained that he found the four main sources of anxiety in writing and speaking in 
class after doing research in the context of EFL Turkey. They are personal reasons, 
learner beliefs, teacher manner and teaching and testing procedures. 
             Anxiety is a feeling that is overwhelmed by worry, tension, or nervousness. 
Spielberger in Souad (2011:29) states anxiety is a feeling of uneasiness and 
apprehension, usually about a situation with uncertain outcomes. Someone feeling 
anxious cannot focus what he or she face in any situation. It affects the behavior that 
makes someone passive in the situation. In addition, if students face second or 
foreign language learning, most of them feel difficult to learn it. This assumption can 
be explained by Young ( in cabansag, 2013:21) that language anxiety is a type of 
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anxiety, specifically with second and foreign language learning contacts. They are 
afraid of excreting their ideas in second or foreign language. 
            Anxiety is a feeling of a general natural, in which one feels fear or loss of 
self-confidence that are unclear origin and its form (Wiramihardji, 2005) Anxiety is a 
natural thing that can be experienced by every human being. It is already considered 
as a part of everyday life. Anxiety is a normal reaction; stress is useful to help a 
person in face of a difficult situation. People will try to find a solution and a way out 
when they face with a problem.  The effort is due to person concerned wishes to 
reduce the uncomfortable feelings arising from the anxiety experienced. Humans 
often seized with anxiety when asked to speak in certain situations. However, to high 
anxiety affects language learning and communication process. Too high anxiety can 
lead to less success in language tests, students with title performance anxiety can do 
better and use more complex language structures (Philippine in Balenmir, 2009:30). 
Anxiety can inhibit a person to communicate well. Anxiety occurs in students with 
lower levels of competency, while students with good competence would lend show 
better performance (Parker in Heng, 2012). 
             According to spielberger (1966), there are 2 type of anxiety: trait and state 
anxiety. Trait anxiety refers to a rather stable individual tendency. It can be defined 
as an individual’s likelihood of becoming anxious in any situation. Meanwhile state 
is represented by a transitory condition. It is a sense of uneasiness that may be 
experienced at particular moment in time, as a response to a definite situation, for 
example, prior to examination ( Spielberger in Occhipinti, 2009). 
6 
 
                                Informal English is used in every day conversation and in personal emails, in 
informal writing sentences are longer and more complex whereas in informal writing 
they are shorter and simple.  
                                To speak English well and casual, the students obviously have to try to speak 
it in the way the native speakers do. In order to be able to speak English better, it is 
important to learn all of skills in English and matter English phonetic as well, 
because it is very helpful to learn the language quickly and successfully. 
           Speaking for Informal Interactions provides students with real and appropriate 
expressions of spoken English in informal situations for basic level covering the 
materials Opending and Closing, Introductions and Address Systems, Invations, 
Thanking People and Replying to Thanks, Apologizing, Expressing Anger and 
Resolving Conflict, Giving Compliments and Replying to compliments, Getting 
People’s Attention and Interupting, Agreeing and disagreeing, Controling the 
conversation, and Getting Information. The materials help the students to express 
their own ideas verbally in any informal situations. It develops their communication 
skill in spoken English. 
            For the priliminary research the researcher had Questionnaire about their 
study English Speaking for informal interactions anxiety in class. the researcher want 
to know the anxiety level of the Thai students. The level of anxiety is low anxiety, 
Moderate anxiety, and High anxiety. The researcher had fifteen questions for asking  
four Thai students who took English Language Education at IAIN Surakarta at the 
first semester were female and male, the questionnaire in the appendix 
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              The results of the questionnaire showed that Thai students had a moderate 
level of anxiety in learning English Speaking for Informal Interactions class. They 
feel anxious and ignore everything else around them. they may start to experience 
stronger physical and emotional anxiety symptoms such as muscle tension, sweaty 
palms, a shaky voice. Emotionally they may feel more sensitive and excited than 
normal, and they may also feel less confident. 
               In academic study, especially for English Language Education, they have to 
take Speaking for informal interactions subject from the first semester. Speaking in 
front of their classmates or the teacher is likely to be activity which deeply worries 
Thai students. They are afraid of losing their own self-esteem, or showing their 
language weaknesses. Thai students were anxious about “presenting a prepared 
dialogue in front of the class” and about “making an oral presentation or speak in 
front of the class”. While the entire class wait silently to listen their classmate, for the 
student called up to the top in front of the class time seems infinite. Students report 
that they start trembling and feeling panic struck in such situations. All performance 
activities should be properly tailored in relation to the affective needs of the students 
and should not be completely avoided. The researcher wants to investigate the 
students‟ anxiety in learning speaking. The researcher wants to know what are the 
factors that cause anxiety and the strategies that they do to reduce their anxiety.  
Based on the consideration, the researcher is interested in carrying out a study on “A 
Descriptive Study of Speaking for Informal Interactions of First semesters Thai 
Students at English Language Education of IAIN Surakarta”. 
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B. Limitation of the study 
The study limited to four Thai students of First Semester of English Language 
Education in IAIN Surakarta in 2019/2020 in Academic Year. In order to get the 
specific purpose and focus of the research, the researcher makes the limitation on the 
problem of the study. 
The problem of the research anxiety of Thai students of English Language 
Education at IAIN Surakarta. The researcher focuses on the anxiety and speaking 
skill when they learned Speaking for informal Interactions in their class. The 
participants are the Thai students of the first semester at IAIN Surakarta. 
C. Problem Formulation 
         Based on the researcher background above, the problem statements of the 
research are as follows: 
1. What factors are causes of anxiety experienced by Thai students on English 
Speaking for Informal Interactions class  of English Language Education IAIN 
Surakarta in 2019/2020 Academic year? 
2.  What are their strategies to overcome anxiety by Thai students on English 
Speaking for informal Interactions class of English Language Education IAIN 
Surakarta in 2019/2020 Academic year? 
 
D. The objectives of the Study 
         The general objective of this research is Thai students’ Anxiety when learn 
English Speaking for Informal Interactions in their class. In relation to the problem 
statements above in the research: 
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1. To investigate about the factors that cause anxiety experienced by Thai students 
on English Speaking for informal Interactions class at the first semester of English 
Language Education IAIN Surakarta in 2019/2020 Academic Years. 
2.  To describe about the strategies used by Thai students to overcome their speaking 
English anxiety in Speaking for Informal Interactions class of English Language 
Education at IAIN Surakarta in 2019/2020 Academic Years. 
E. The Benefit of the study 
      The result of this research is expected to give benefits both theoretically and 
practically: 
1. Theoretically  
a. The result of this research can be used as a reference for further research. 
b. The results of this research can add knowledge to readers about English           
language a descriptive study Speaking for Informal Interactions anxiety of the 
first semester Thai students at English Language Education IAIN Surakarta in 
2019/2020 Academic Years. 
    c. For teacher, Lectures can know the students’ have problem when they learn 
speaking English as foreign language. Moreover, when the lectures faces the 
international students. They have to explain slowly and clearly to speak either 
second or foreign language. They also can choose the appropriate technique for 
both domestic students and international students. Thus, lectures has 
preparation to face the international students before enter the class. 
 d. For international students, they can prepare the strategies that must be done 
before face the foreign language. Even though their problem is always felt 
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when they are studying foreign language, at least their problem will be reduced 
as long as they do the strategies.  
2.  Practically 
          From this study, it is expected that the results of the research can give 
contribution to the improvement of the effective English teaching learning 
process in general by knowing students‟ anxiety, especially for international 
students. The result of this research can be used by lecturers, students and other 
researcher. 
         For the lecturers, lecturers can know the students‟ anxiety when they learn 
speaking English as foreign language. Moreover, when the lecturer faces the 
international students, they have to explain slowly and clearly to speak either 
second or foreign language. They also can choose the appropriate technique for 
both domestic students and international students. Thus, lecturer has preparation 
to face the international students before enter the class. 
For international students, they can prepare the strategies that must be done 
before face the foreign language. Even though their anxiety is always felt when 
they are studying foreign language, at least their anxiety will be reduced as long 
as they do the strategies.  
          For domestic students, they can study each other with international 
students. It aims to motivate the international students to get understand easily 
from lecturer’s explanation. They will not be nervous as long as they can 
cooperate well. 
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          For other researcher, this result of the research hoped can be used as the 
reference for other researcher when conducting the researcher. It may be 
different object or another technique. 
           F. Definition of Key Terms 
         In this chapter, the researcher will give the brief definition about significant key 
terms of the study. 
1. Anxiety   
        Anxiety is a feeling of a general natural, in which one feels fear or loss of 
self-confidence that are unclear origin and its form (Wiramihardji, 2005).  
2. Speaking  
       Speaking is an interactive process of constricting meaning that involves 
producing and receiving and processing information (Brown, 1994: 278). Its 
purpose is to give the information coming from our thought. 
3. Speaking Anxiety 
        Speaking anxiety: Something that has a great impact on one’s self-
confidence since it often makes one experience failure when not being able to 
speak out and show what one know (Lanerfeldt in Basic 2011). 
4. Descriptive study 
       Descriptive study is one in which information is collected without changing 
the environment (nothing is manipulated). Descriptive studies, in which the 
researcher interact with the participant, many involve survey or interviews to 
12 
 
collect the necessary information. Descriptive study can answer question such as 
“what is” or “What was” (Bickman and Rog, 1998). 
5. International students are those who have crossed borders for the purpose of    
study (Organization for economic co-operation and development: 2013). 
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       CHAPTER II 
THEORETICAL REVIEW 
A.  The Review of Speaking  
1. The definition of speaking skill  
            According to Underwood in Melawati (2014 : 21) speaking is a creative 
process where speakers or almost always in the position of formulating what they 
are saying as a result of the behavior of the behavior of their listener as a result of 
added thoughts of their own. While Brown in Royalita (2014:12) states that 
speaking is productive skill that can be directly and empirically observed. Those 
observations are colored by the accuracy and effectiveness of test takers listening 
skill which is necessarily compromises that reality and validity of oral production 
test. According to Webster in Aziz (2013), speaking means:  
    a. Making a practice of speaking or conversing (with another or each other) it 
means that speaking is talking with the others about anything to take and give 
information or knowledge by one to others because conversation is an oral 
communication activity like transmitting information, ideas, or feeling, so it must 
be spoken. 
 b. Having a relationship or conversation as in greeting. It means that greeting, as 
opening a conversation and bringing a conversation to essential part of our 
language. For example, to say “hello”, through conversation or greeting we can 
build the relationship with other.  
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             Based on the definition above it can be concluded that speaking is 
productive skill that can be directly and empirically observed where speakers 
formulating what they are saying. It includes the process take and gives 
information by one to others in order to get a communication relationship. 
2. Speaking Ability 
        According to Lado in Suraningsih(2013:13) speaking ability as the ability 
to express oneself in life situation or the ability to converse or to express sequence 
of ideas fluently. Furthermore, Byrne in Suraningsih (2013:13) states that speaking 
is ability the ability the ability to express eligibly, accurately, reasonably and 
without too much doubt.  
              Bygate in Aziz (2013) stated that speaking skill which deserves attention as 
much as the literally skill in both native and foreign language. When the students 
speak confidently and comfortable, they can interact better in real daily situations. 
             Based on the explanation above it can be concluded that speaking ability is   
an ability to express oneself ideas fluently eligibly, accurately, reasonably and 
without too much doubt. In order to become a good speaker, speaker should master 
the micro skills of the speaking skills. According to Brown in Suraningsih (2013), 
there are 16 micro skills for speaker to be mastered: 
a. Convey links and connections between event and communicative such relation, 
main idea, supporting idea, new information, given information, generalization, 
and exemplification. 
b. Use facial features, kinetics body language and other nonverbal cues along 
with verbal language to convey meaning. 
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c. Develop and use a battery of speaking strategies such as emphasizing 
keywords, providing a context for interpreting the meaning of words, appealing 
for help, and accurately assessing how well your interlocutor is understanding 
you. 
        Based that there are kinds of oral productions according to Brown in 
Suraningsih (2013). They are: 
a. Imitative: it is carried out not for the purpose of meaningful interaction, but for 
focusing on some particular element of language forms. 
b. Intensive: it is designed to practice some phonological or grammatical aspects 
of language such us work pair activity. 
c. Responsive: it is short replies to teacher or students-initiated questions or 
comments which the replies are usually sufficient and do not extend into 
dialog. 
d. Transactional (dialog): it carried out for the purpose of conveying or 
exchanging, specific information. 
e. Interpersonal (dialog): it is carried out to maintain social relationship than for 
transmission of facts and information, this conversation may involve a casual 
register, colloquial. This conversation may involve a casual register, colloquial 
language daily conversation but is not use in formal speech and writing, 
emotionally charged language, slang, ellipses, sarcasm and a convert. 
f. Extensive (monologue): it gives extended monologue in the form of oral report, 
summaries or perhaps short speeches. 
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    An important dimension of conversation is using a style of speaking 
that is appropriate to the particular circumstances. Different styles of speaking 
reflect the roles, age, sex and status of participants in interactions and also 
reflect the expression of politeness. Successful management of speech styles 
creates the sense of politeness that is essential for harmonious social relations 
(Brown in Richards, 1990). Three-part version Brown in Richard (1990) each 
of the speech activities is quite distinct in terms of form and function and 
requires different teaching approaches. They are: 
a. Talk as interaction refers to what we normally mean by “conversation” and 
describes interaction that serves a primarily social function. 
b. Talk as transaction refers to situations where the focus is on what is said or 
done. The massage and making oneself understood clearly and accurately 
is the central focus, rather than the participants and how they interact 
socially with each other. Example is classroom discussion. 
c. Talk as performance. Refers to public talk that is talk that transmits 
information, public announcements. For example, here is the opening of a 
fall welcome speech given by a university president. 
3. The Aspects of Speaking Skill 
                   1. Pronunciation 
         Pronunciation is the way for students to produce clearer language when 
they are speaking. It means that the student can communicate effectively when 
they have good pronunciation and intonation even though they have limited 
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vocabulary and grammar. Pronunciation refers to the traditional or customary 
utterance of words. From that statement can be concluded that pronunciation is 
the way for students to produce the utterance words clearly when they are 
speaking (Kline, 2001:69). English pronunciation does not amount to mastery of 
a list of sounds or isolated words. Instead, it amounts to learning and practicing 
the specifically English way of making a speaker‟s thoughts easy to follow 
(Gilbert, 2008:1). 
       Moreover, pronunciation includes all those aspects of speech which make 
for an easily intelligible flow of speech, including segmental articulation, 
rhythm, intonation and phrasing, and more peripherally even gesture, body 
language and eye contact (Fraser, 2001:6). Based on the statement above can be 
concluded that Pronunciation includes many aspects that include articulation, 
rhythm, intonation and phrasing, and more peripherally even gesture, body 
language and eye contact 
                 2. Grammar                               
       Grammar is needed for the students to arrange correct sentences in 
conversation both in written and oral forms. Grammar is defined as a systematic 
way of accounting for and predicting an ideal speaker‟s or hearer‟s knowledge of 
the language. This is done by a set of rules or principles that can be used to 
generate all well-formed or grammatical utterances in the language (Purpura, 
2004:6). Moreover, the other definition of grammar stated by Greenbaum and 
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Nelson (2002:1) argue that Grammar refers to the set of rules that allow us to 
combine words in our language into larger units.  
    The grammar of a language is the description of the ways in which words 
can change their forms and can be combined into sentences in that language 
(Harmer, 2001:12). Thus, from the statements above can be concluded that the 
function of grammar is to arrange the correct meaning of sentences based on the 
context; in addition, it is used to avoid misunderstanding in each communicator.  
       Moreover, Nelson (2001:1) states that grammar is the study of how 
words combine to form sentences. Thus from statement above can be concluded 
that grammar is a rule that is needed for the students to combine correct 
sentences in conversation both in written and oral forms. Grammar refers to the 
fundamental principles and structure of the language, including clear and correct 
sentence construction and the proper forms of words (Batko, 2004:24). 
     3. Vocabulary 
         Vocabulary is essential for successful second language use because 
without an extensive vocabulary, we will be unable to use the structure and 
function we may have learnt for comprehensible communicative. It can be said 
that one key the success in communicative, which is the power of words. 
                  Vocabulary means the appropriate diction or the most important thing in a 
language especially in speaking; furthermore, knowing many vocabularies we will 
be easier to express our ideas, feeling and thoughts both in oral or written form. In 
spoken language, the vocabulary tends to be familiar and everyday (Turk, 
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2003:87). It means that in spoken language or speaking, the vocabulary used must 
be very familiar and it is used in everyday conversation in order to understand the 
spoken discourse. Vocabulary is a basic building block of language learning. 
Students need to know words, their meanings, how they are spelt and how they 
are pronounced. Thus, when teaching vocabulary, the teachers have to make sure 
that they explain the meaning as well as the spelling and pronunciation. 
Vocabulary is the knowledge of meanings of words. What complicates this 
definition is the fact that words come in at least two forms: oral and written. 
            Oral vocabulary is the set of words for which we know the meanings when 
we speak or read orally. Written vocabulary consists of those words for which the 
meaning is known when we write or read silently. These are important distinctions 
because the set of words that beginning readers know are mainly oral 
representations. As they learn to read, written vocabulary comes to play an 
increasingly larger role in literacy than does the oral vocabulary (Hiebert and 
Kamil, 2005:3). 
                4. Fluency 
            Fluency is defined as the ability to speak communicatively, fluently and 
accurately. Fluency usually refers to express oral language freely without 
interruption. In teaching and learning process, if the teacher wants to check 
students‟ fluency, the teacher allows students to express themselves freely without 
interruption. The aim is to help students speak fluently and with ease.  
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5. Comprehension 
             Comprehension is an ability to perceive and process stretches of discourse, 
to formulate representations the meaning of sentences. Comprehension of a second 
language is more difficult to study since it is not; directly observable and must be 
inferred from overt verbal and nonverbal responses, by artificial instruments, or by 
the intuition of the teacher or researcher. Comprehension refers to the fact that 
participants fully understand the nature of the research project, even when 
procedures are complicated and entail risks (Cohen et al., 2005:51). 
6. Interactive Communication 
              Thornbury (2005:129) Interactive communication refers to the ability of a 
candidate to interact with the interlocutor and the other candidates by initiating and 
responding appropriately and at the required speed and rhythm to fulfil the task 
requirements. Brown (2001:269) The most difficulties faced by students in 
speaking are the interactive nature of communication. In speaking, especially when 
they are having conversation they are engaging in a process of negotiation of 
meaning. Thus, learners usually have problems in how to say things, when to speak, 
and other discourse constants. Although they have difficulties in this aspect, 
assessing students through the way they interact is good to train them to have 
natural speaking. 
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7. Appropriateness  
             Harmer (2001:24) The term of appropriateness is related to some variables. 
When people are communicating they have to see what effects to achieve the 
communicative purpose. Those variables are:  
a) Setting  
         Setting refers to the time and place of a speech act and, in general, to the 
physical circumstance. For instance, the setting of the speech event determines 
who should speak and who should not, what type of speech is appropriate (Code-
switching), and when interrupting is acceptable. 
b) Participants  
        Participants include the speaker and the audience. Linguist anthropologists 
will make distinctions within these categories. The audience may include those to 
whom the speech act is directed, and those who are not addressed but overhear. 
c) Gender  
        Gender is the social construction of a person's sex. Gender refers to the social 
definition and cultural expectations of what it means to be man or woman. 
Additionally, some people may identify with a gender different from their sex, 
often identifying instead as transgendered. 
d) Channel  
           In speaking, the source is the person who is giving the speech; the channel is 
the speaker's use of verbal. And nonverbal communications any stimuli other than 
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words that can potentially elicit meaning in the mind of a receiver.  and the 
receivers are the audience members listening to the speech. 
e) Topic  
       The subject matter of a conversation or discussion. The topic is the main core 
of the entire contents of the writing to be conveyed or better known as the topic of 
conversation.  The topic is the first thing that is determined when the writer will 
write.  These early topics are further developed by making the coverage narrower 
or broader. There are several criteria for a topic that is said to be good, including 
the topic must cover the entire contents of the writing, which can answer the 
question of what problem you want to write.  The main characteristic of the topic 
is its scope for a problem which is general and not described in more detail. 
8. Complexity  
           Halliday (1985:87) It is wrong that written language is highly organized, 
structured, and complex while spoken is disorganized, fragmentary, and simple. 
Brown, Anderson, Shylock, and Yule is Nunan (2004:86) What made speaking 
difficult were related to the type of information that had to be conveyed and were 
concerned the scale of the task and interrelationships among the different elements 
involved. The spoken language is complex in a different way. The complexity of 
written language is static and dense, while spoken is dynamic and intricate. 
             In Indonesian English is still a foreign language, many students think English 
is a difficult learning, it's all caused by lack of vocabulary mastery owned by student 
and habit of student who glued to grammatical when want to speak English which 
make them take a long time if want Reveal or when to speak English.  
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             Cannot be separated from the obstacles that make the students difficult to 
speak English, then create aspects of assessment that should be assessed in Speech 
include Pronunciation, grammar, vocabulary, Fluency, Comprehension, Interactive 
Communication, Appropriateness and complexity. 
B.   Review of Speaking For Informal Interactions. 
      Informal English is used in every day conversation and in personal emails, in 
informal writing sentences are longer and more complex whereas in informal writing 
they are shorter and simple.  
      To speak English well and casual, the students obviously have to try to speak it in 
the way the native speakers do. In order to be able to speak English better, it is 
important to learn all of skills in English and matter English phonetic as well, 
because it is very helpful to learn the language quickly and successfully. 
      Informal interactions with native speakers have been recommended as a means to 
improve communicative skills, in academic and non- academic English learning 
environments (Johnston, 1996-7; Lee & Song, 2009; Lussier, Turer, & Deshanais, 
1993; Martin, 1980; Yager, 1998; Zhang, 2005). 
       Many studies on informal interactions between native English speakers and 
ESL/EFL speakers have shown that these interactions improve ESL and EFL 
students' conversational skills, oral proficiency, and self-confidence& h their oral 
English (Johnston, 1996-7; Lee & Song, 2009; Lussier, Turer, & Desharnais, 1993; 
Martin, 1980, Yager, 1998, Zhang, 2005). Similarly, Martin (1980), Johnson (1983), 
Johnston (1996-7), and Yager (1998) show how important interaction with native 
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speakers is for all L2 language learners, regardless of the target language. Students 
studying in America have an opportunity to learn about American culture, Ameřican 
lifestyles, and colloquial English. In other words, students are exposed to a variety of 
second language inputs and Furthermore, by interacting with native speakers, 
international because such interactions often feature modified input to improve 
comprehensibility (Long, 1981: Gass & Mackey 2007). And becaise they help form 
social relationships (Pica, 1987), they offer a range of potential bene fits. 
           C.   Review of Material Speaking for informal Interactions. 
          Speaking for Informal Interactions provides students with real and appropriate 
expressions of spoken English in informal situations for basic level covering 
Openings and Closings, Introductions and Address Systems, Invitations, Thanking 
People and Replying to Thanks, Apologizing, Expressing Anger and Resolving 
Conflict, Giving Compliments and Replying to Compliments, Getting People‟s 
Attention and Interrupting, Agreeing and Disagreeing, Controlling the Conversation, 
and Getting Information. 
1. Opening and Closings  
           Opening a conversation and bringing a conversation to an end are essential 
parts of our everyday language. The students might already know how to say hello 
and good-bye, but in this lesson they will study in more detail how English native 
speakers, especially Americans, perform these functions. We might notice some 
similarities, as well as some differences, if we compare American conversation 
openings and closings with those on our native culture (Indonesian). 
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          The students are to learn the dialogues that follow, listen carefully to how 
the teacher express greeting and how to say indicating that the conversation is 
over. They also have to notice especially how many interchanges it takes to end a 
conversation. The students later practice it by themselves and create their own 
dialogues.  
                    2. Introductions and Address Systems 
                             When making an introduction in any language, we need to know the formulas 
and rules for doing it. We also need to know what to call the participants. This 
lesson will help the students to identify given names and surnames (last names) 
and to decide which form of the name is appropriate to use. They will also learn 
how introductions are made.  
                              The students are to learn the dialogues that follow, listen carefully to how the 
teacher express introduction and how to use address system. The students later 
practice it by themselves and create their own dialogues.  
        The Address System In most languages there are specific linguistic features 
that mark the relationship of the speakers, for example: the to/used/vows and du/in 
varieties of the second-person pronoun or the honorifics. In English this 
relationship is marked by the use of the address system.  
Most Americans have three names: a first (sometimes called a given) name, a 
middle name (or an initial), and a last name (called the family name, or surname). 
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                  3. Invitations 
               This chapter focuses on social invitations – how to make them and how to 
respond to them. After completing the exercises, you should feel comfortable in 
making and replying to invitations in various situations.  
               Students are to learn the ways people make and accept social invitations.  
       The students later practice it by themselves and create their own dialogues. 
                    4. Thanking People and Replying to Thanks 
                                 In this material, the students will look at and practice situations that require 
an expression of thanks. As they proceed through the material, they may notice 
situations that in our native culture also do require a thank-you. They may also 
notice situations where a thank-you would be expected in our country, but not 
expected in the English native countries.  
                                 The students are to learn the ways people make and accept social invitations. 
The students later practice it by themselves and create their own dialogues. 
                     5. Apologizing 
       Everyone makes mistake, and everyone needs to know what to do and say 
after making a mistake. This chapter focuses on apologies, and the aim is to help 
the students know both what to say and when to say it.  
The students are to listen to the following dialogues and be prepared to answer 
discussion questions in class. They should listen especially for the occasions 
when they hear people apologizing. They have to figure out when they apologize 
and what they say to apologize. 
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                    6.  Expressing Anger And Resolving Conflict 
                                 You may have heard Americans expressing their anger and been unsure of 
what they were saying, because they were talking so fast. Or perhaps you didn‟t 
understand why they were angry. In this chapter, the students will study what 
makes Americans angry and how they express their anger. They will also learn 
the acceptable ways of reacting to someone else‟s anger.  
                                    The students are to listen to the following dialogues and listening 
especially for the expressions of anger and the response of the other person in 
the dialogue. They will also note what makes the person angry in the first place. 
                     7.  Giving Compliments And Replying To Compliments 
          In this chapter, the students will look at situations that require a 
compliment and practice giving compliments. These situations may be different 
from those requiring compliments in our native culture. They will also learn 
what to say when they want to give a compliment to someone in English.  
As the students listen to the dialogues, they listen especially for the compliments 
they hear, and note what the person is complimenting. Also they must pay 
attention to how the other person replies to the compliment. Later, they should 
practice it by themselves. 
                    8.  Getting People‟s Attention and Interrupting 
         There are certain occasions when you must interrupt people who are in the 
middle of doing something else. It is important to know how to do this, as well 
as when it is socially acceptable to do it. In this lesson, the students will study 
28 
 
interrupting people and getting people‟s attention, two functions that are very 
closely linked.  
         The students are to listen to the following dialogues and listening in 
particular to how people get other people‟s attention, and when and how they 
interrupt each other. They will also note how people react to the interruptions. 
         In an office In general, if someone is at work, but not in private conference, his 
or her office door is open. To get that person‟s attention, knock on the door and wait 
to be acknowledged. Do not enter the office until given permission to do so. If the 
door is shut, you may be interrupting something by knocking, so follow the 
guidelines in the next section. 
                     9.  Agreeing and Disagreeing 
                In talking about almost anything, and especially when discussing certain 
topics, such as religion, sports, the economy, or politics, you hear many opinions 
expressed. You will probably agree with some and disagree with others. This 
chapter describes appropriate ways of doing this in English.  
                The students are to listen to the dialogues, paying careful attention to the 
opinions that are expressed, and the way people agree and disagree with those 
opinions. 
  10. Controlling the Conversation 
            In This Section, The Students Will Learn Different Ways That People 
Control And Change A Conversation. The Students Will Study What To Do To 
Change The Subject Politely, How To Show The Other Person That They Are 
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Listening And Understanding, And How To Get The Other Person To Repeat Or 
Speak More Slowly When Speaking With Them.  
                  The Students Are to Listen to the Dialogues, Noting Especially The Ways 
In Which One Person Pays Attention, Signals Understanding, shows surprise, 
changes the subject, or gets the other person to repeat or talk more slowly. 
 11. Getting Information 
        Every day we are confronted with situations that require us to obtain 
information from strangers. We need to find out where an unfamiliar street or office 
is, for example, or we need more information on plane schedules or car prices 
before we can make a decision.  
                As the students listen to the dialogues that follow, listen for the ways in which 
the speakers obtain information from others, and the ways in which one person 
gives information to the other. 
            D.  Review of Anxiety 
                  Anxiety is a negative way to present human feelings. When we are anxious, 
we fell nervous, worried, and fearful. We struggle, tremble, perspire, and our heats 
beat quickly, in general, anxiety can be defined as a complex concept dependent 
upon not only on one‟s feelings of self-efficacy but also appraisals concerning the 
potential and perceived threats inherent in certain situations (Tobias,1986). In simple 
words, anxiety is usually associated with unpleasant feelings and is similar to fear 
(Lader, 1975). 
                 Anxiety subjective view of feeling nervousness, worry, and apprehension 
associated with an arousal of the automatic nervous system (spielberger in Tasee, 
30 
 
2009). Horwitz (1986:125) define anxiety as the subject feeling of tension, 
apprehension, nervousness, and worry associated with an arousal of the autonomic 
nervousness system. Sorrow in Taste (2009) states, “anxiety is feeling of 
apprehension accompanied by sympathetic nervous system arousal, which produces 
increases in sweating, heart rate and breathing rate. 
                 Anxiety may be described as the subjective feeling of tension, apprehension, 
nervousness and worry associated with an arousal of the autonomic nervous system 
(Horwitz, Horwitz, & Cope, 1986:125). Anxiety is accepted as an undesired feeling 
as it can cause some complications and failure. Anxiety is getting inevitable when it 
comes to learning a foreign language.  
                 According to a study that was conducted in a summer school in a university 
(Yayli,2012), students‟ anxiety has a negative effect on their present learning and 
most for them think their previous experiences in learning cause their anxiety for the 
compulsory English courses are university. As we can conclude from all the 
literature both observable and unobservable examination are the evidence to 
understand language learners about their learning of language (Wesley, 2012). 
However, a small amount of anxiety can be accepted as natural. 
           According to Nicaise (1995), being anxious for a certain amount of time Can 
have a positive effect on students to prepare them for the test and enhance   their 
learning performance, but it does not woofer the students who have high   
Test-anxiety. 
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                   Based on the explanation above it can be concluded anxiety is a subjective 
feeling of tension, apprehension, nervousness, and worry accompanied by 
sympathetic nervous system arousal. 
  E.   Review of Level Anxiety 
             According to Horwitz he said that to measure the height of anxiety students 
in speaking English or called Foreign Language Anxiety (FLA) is to use the Foreign 
Language Classroom Anxiety Scale (FLCAS). This assessment can be related to 
fears of communications, test anxiety, and fear of negative evaluation. This is to 
obtain anxiety level results for students of Horwitz's specific approach, adopted in his 
research for two reasons: (1) The specific characterization of the FLA situation best 
fits the definition of the FLA as anxiety driven by a task and a unique context for 
learning a foreign language, and (2) the characterization of a specific situation 
provides many advantages to conceptualizing and assessing anxiety.  
            Emre Debreli states that in anxiety there are several levels of students' anxiety 
to the experience they have ever faced. Base on  his research anxiety can be seen in 
various categories that can be seen in various categories that can be seen from the 
empirical perspective, student‟ gender, and how the level of student proficiency. 
Meanwhile to measure how students' anxiety level Horwitz can be grouped into three 
categories are low, medium, and high level 
  1.  Low Anxiety 
        Generally speaking, Low anxiety is the type that most of us experience on a 
day-to-day basis during certain situations. You may have an uneasy feeling in 
your stomach, and you may feel your pulse increase slightly. But anxiety at this 
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level can also be beneficial, as it can help you to focus and increases your 
alertness. 
                     2.  Moderate Anxiety 
          Moderate anxiety is similar to mild anxiety but can become more severe 
and overwhelming, making you feel more nervous and agitated. 
          Moderate anxiety can mean you place your complete attention on the thing 
or situation that‟s making you feel anxious and ignore everything else around 
you. You may start to experience stronger physical and emotional anxiety 
symptoms such as muscle tension, sweaty palms, a shaky voice, back pain and 
changes in your sleep pattern. Emotionally you may feel more sensitive and 
excited than normal, and you may also feel less confident. 
                    3. High Anxiety 
           Severe anxiety is the highest level, when you stop being able to think 
rationally and experience severe panic. You may feel afraid and confused, 
agitated, withdrawn and you may also find it difficult to think clearly. Your 
breathing may quicken and you may start to perspire while your muscles will 
feel very tense. 
     Horwitz said that the level of a person can be seen from a person's ability to 
respond a particular problem , thus the researchers see and observe each student to 
know the level they have from the category of each level which has been determined 
of the theory. 
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              To categorized the students into low-level anxiety here means that when 
students feel confident for the situation in their experienced so that they do not feel 
embarrassed to interact with others though they got difficulty in their experiences. 
Then for medium-level anxiety means that students feel less confident about the 
situation in their experienced with doubt in their abilities and still needs help from 
others in certain condition. So, they will also comfortable if they get a help and 
support from the others. The last high-level anxiety means that students feel 
unconfident on their capabilities that make them afraid to do something althought in 
the imperative condition. They do not feel any dependency at all, so it will not show 
an exaggerated attitude to seek a support or expect for help . 
           F.    Review of Language Learning Anxiety 
             Language learning anxiety is a specific anxiety reaction that occurs only when 
a language learner is thinking about language learning, participation in a language 
class, or studying a language (Horwitz, 1986). Therefore, Language learning anxiety 
can be con be concluded as a subjective feeling of tension, apprehension, 
nervousness, and worry associated with an arousal of the automatic nervous system 
in studying a language. Anxiety in its debilitating and facilitating forms, serves 
simultaneously to motivate and to warm the learner liauw (2012) stated there are 2 
factors that affect language anxiety which are: 
1. Psycholinguistic: 
              Communication in second language or foreign language requires 
second/foreign language learning. However, the complexities or difficulties 
involved in the process of learning a second/foreign language may also cause 
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language anxiety for EFL/ESL learners. in their attempt to create and convey this 
oral message, an insufficient command of linguistic knowledge enhances the 
possibilities of making mistake, which leads to negative evaluation and hence 
anxiety. 
             Language anxiety has been theorized to occur at all the three stages of 
language learning they are: 
                         a. Input is the first stage of language learning. 
      Anxiety at the input stage (input anxiety) refers to the anxiety experienced by 
the learners when they encounter a new word, and encounter phrase in the target 
language which may lead to the loss of successful communication and an 
increased level of anxiety if the person has high affective filter. Affective filter is 
ability to pay full attention what their instructors say and reduce their ability to 
represent input internally. 
b. Processing Anxiety at the processing stage, called processing anxiety, refers to 
the apprehension student experience when performing cognitive operations on 
new information. Speaking, particularity in the target language, requires more 
than one mental activity at one time like; choosing words pronouncing, and 
stringing words together with the appropriate grammatical markers. Hurwitz et 
al, (1986) mention that in order to perform these operations while 
communicating “complex and non-spontaneous mental operations are required” 
and failure to do so may “lead to reticence, self-consciousness, fear, or even 
panic. 
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C. Output Anxiety at the output stage refers to learner‟ nervousness or fear 
experienced when required demonstrating their ability to use previously learned 
material. 
              Language learning is a cognitive activity that relies on encoding, storage, 
and retrieval processes, and anxiety can interfere with each of these by creating 
a divided attention scenario for anxiety students. Anxious students are focused 
on both the task at hand and their reactions to it. 
2. Socio –Cultural Factors. 
                Language anxiety stems primarily from social and communicative 
aspects of language learning and therefore can be considered as one of the 
socio anxieties. 
        There are four factors which affect language anxiety in social cultural context 
which are: 
a. Social Environment for L2/FL Acquisition, two different kinds of social          
environments: where the target language is not used as first language and 
where it is used as first language. The limited exposure to the target 
language and lock of opportunities to practice speaking in such 
environments do not let the communicative abilities of L2/FL learners fully 
develop and result into; 1) Embarrassment or 2) Stress for them when they 
are required to speak both in and out of the class. In contrast, the second 
kind of environment provides learners with greater exposure to the target 
language. 
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b. Error in social setting, Errors in socio settings are mostly overlooked if they 
do not interfere with meaning because people consider it impolite to: 1) 
Interrupt, and 2) Correct somebody who is trying to have a conversation 
with them. It is only in the classroom environment that feedback on errors is 
provided frequently; this leads many learners to 1) frustration and 2) 
Embarrassment by making them conscious about their deficiencies  
c.  Social status, Power Relation and a sense of identity. 
d.  Gender, gender has also been found to cause anxiety in male and female   
   Deyden (2011) stated anxiety‟s effects in processing of relaxed 
students. Attention to worry, rather than language, could explain the 
negative correlations that have been found between language anxiety and 
classroom performance. 
   Horwitz, Horwitz, and Cope (1975:128) also emphasize that the 
language anxiety is more than the combination of these three aspects and 
affect language learners „learning. 
1.  Characteristics of speech  
              Speaking in second language involves the development of a 
particular type of communication skill. To understand what is involved 
in developing oral L2 skills, it is useful to consider the nature and 
conditions of speech (Bygate in Horwitz, Horwitz, and Cope: 1986). 
Production involves four a major processes, i.e. conceptualization, 
formulation, articulation, and self-monitoring. Conceptualization is 
conceptualize includes a „monitor‟ which checks everything occurring 
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in the interaction to ensure that the communication goes according to 
the plan. 
                             2.  Characteristics of Communicative Competence 
       Communicative competence includes: 1) grammatical competence: 
knowledge of grammar, vocabulary, phonology and semantics of a 
language; 2) sociolinguistic competence: knowledge of the relationship 
between language and its nonlinguistic context, knowledge how to use 
and respond appropriately to different types of speech acts, such as 
requests, apologies, thank and invitations, knowing which address 
forms should be used with different persons one speaks to, and in 
difference situations and so forth; 3) discourse competence: knowing 
how to begging and end conversation; and 4) strategic competence: 
knowledge of communication strategies that compensate for weakness 
in others areas 
                                   3. The reluctant speaker foreign language  
                      Anxiety is a unique type of specific anxiety to foreign language 
learning. A great deal of this research has focused on anxiety with 
respect to classroom activities such as speaking and listening, 
suggesting that oral classroom activities are most problematic and 
anxiety provoking for foreign language learners. 
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            G.  Review of Speaking Anxiety 
             Speech therapist lanerfeldt in Basic (2010) describes speaking anxiety as 
something that has a great impact on one‟s self-confidence since it often makes one 
experience failure when not being able to speak out and show what one knows. 
Irregular heartbeat, perspiration, stumbling and an inability to act are a few 
symptoms that block ones capacity to act and speak. Meanwhile, speaking anxiety 
according to young in taste (2009:17) explained that, anxiety is fear, worry, and 
nervous when there are interruptions to the student in the class who did speaking 
             Based on explanation above, it can concluded that speaking anxiety is fear, 
worry, and nervous impact on one‟s self-confidence makes one experience failure 
when not being able to speak out and show what one knows when doing speaking in 
class. 
          While form of speaking anxiety according to Horwitz, Horwitz and cope 
(1986) there are many of the psycho-psychological symptoms such as: apprehension, 
worry, even dread, difficulty concentrating, difficulty grasping the content of target 
language, avoidance behavior, become forgetful, sweat, tenseness, trembling, 
perspiring, palpitations and sleep disturbance. Occhipinti (2009) explained that 
manifestation of anxiety, physiological manifestations and symptoms of anxiety are 
often easy to describe since they are observable. Learners who cite that they 
experience worry or even panic feel palpitations and sweat when they have to 
perform in the foreign language. Without any doubt, instructors are used to seeing 
students squirming in their seats, fidgeting, playing with their hair, clothes, or 
manipulating objects, stuttering or stammering as they talk in the L2, feel 
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“intimidated”, “dumb-found” and nervous when describing their affective reactions 
to the oral exam. Even distortions of the sound, inability to reproduce the intonation 
and rhythm of the language may be interpreted as manifestations of anxiety in 
speaking, students may tend to laugh nervously, avoiding eye contact or joking. 
        Adult learner perceives themselves as reasonably intelligent, socially adept 
individuals, sensitive, sensitive to different socio culture mores (Howitz, Howitz and 
cope: 1986). Meanwhile, Harmer (2001:04) states that adult learners are notable for a 
number of special characteristics: 
1. They can engage with abstract thought. 
2. They have a whole range of life experiences to draw on. 
3. They have expectations about the learning process and may already have their 
own set patterns of learning. 
4. Adult tend to be more discipline than some teenagers and crucially, they are 
often prepared to struggle on despite boredom. 
5. They come into classroom with a rich range of experiences which allow 
teachers to use a wide range of activities with them. 
6. They often have a clear understanding of why they want to get out of it. 
     Those opinions are rarely challenged when communicating in a native language 
as is easy to make oneself understood. However, the situations in learning a 
foreign language are different because individual communication attempt will 
be evaluated according to uncertain linguistics and socio-cultural standards; 
second language communication entails risk taking and problematic. 
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           H.   Type of Anxiety 
           While according to spiel Berger there are two types of anxiety, they are: 
a) Trait anxiety 
            Trait anxiety refers to a rather stable individual tendency. It can be defined 
as individual‟s likelihood of becoming anxious in any situation. Trait anxiety 
experienced by individual of his personality alone (Horwitz,2001). Someone with a 
low anxiety than he will calm and relax, but someone with high anxiety he felt 
nervous Example: a student suppose is or will conducting oral tests. 
b) . State anxiety 
                State anxiety is represented by a transitory condition. It is a sense of 
uneasiness that may be experienced at particular moment in time, as a response to a 
definite situation, for example, prior to an examination  
               (Spiel Berger in occhipinti, 2009). State anxiety is temporally fears 
experienced by somewhat different from trait and situation-specific anxieties. State 
anxiety refers to the moment- to moment experience of anxiety; it is the temporary 
emotional state of feeling nervous that can fluctuate over time and very in terms of 
intensity. In order words, it is the apprehension which takes place at a particular 
moment. 
                Within anxiety as a personal threat that includes two components in 
psychology (Maclntyre in tasee, 2009), namely: emotional arousal, negative self-
related cognition. While the characteristics of anxiety: a state of fear, tension, 
anxiety (Brown in Balemir, 2009:10) 
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                   According to Horwitz, Horwitz and Cope (1986) state the students with 
debilitating anxiety in the foreign language classroom setting can be identified and 
they are share a number of characteristic in common. 
1. Students who test high anxiety report that they are afraid to speak in the 
foreign language classroom. Anxious students feel a deep self-
consciousness when asked to risk revealing themselves by speaking the 
foreign language in the presence of other people. 
2. Anxious students fear they will not understand all the language input is 
also consistent with communication apprehension. They believe that in 
order to have any chance of comprehending the target language message, 
they must understand every word that is spoken. 
3. Anxious students also fear being less competent than other students or 
being negative evaluated but them. Thus they may skip the class, over 
study, or seek refuge in the last row in an effort to avoid the humiliation 
or embarrassment of being called on to speak. 
4. Anxious students are afraid to make mistakes in the foreign language. 
These students seem to feel constantly tested and to perceive every 
correction as a failure. 
5. Anxious students feel uniquely unable to deal with the task of language 
learning. Foreign language anxiety is a distinct set of beliefs, perceptions 
and feelings in response to foreign language learning in classroom and 
not merely composite of other anxiety. 
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c). Component and sources of anxiety 
       Horwitz , Horwitz and cope (1986) identified there related performance 
anxiety, they are: 
      1. Communication apprehension is a type of shyness characterized by fear or 
anxiety about communicating with people. Difficulty in speaking in groups 
or in public or in listening to or learning a spoken message is all in 
manifestation of communication apprehension. 
         People who typically have trouble speaking in groups are likely to 
experience even greater difficulty speaking in a foreign language class 
where they have little control of communication situation and their 
performance is constantly monitored. Moreover, in the foreign language 
class requires the students to communicate via a medium in which only 
limited facility is possessed. The special communication apprehension 
permeating foreign language learning devise from personal knowledge that 
on will almost have difficulty understanding others and making oneself 
understood. 
      2.  Test anxiety 
                   Test anxiety is refers to a type of performance anxiety stemming from 
a fear of failure. Test anxiety students often put unrealistic demands on 
themselves and feel that imperfect performance is failure. Students who 
are test anxious in foreign language class probably experience considerable 
difficulty since test and quizzes are frequent. 
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                          3.   Fear of negative evaluation 
        Fear of negative evaluations, evaluation is apprehension about 
others‟ evaluations, avoidance of evaluative situations, and the expectation 
that others would evaluate him negatively. It is similar to test anxiety, 
however it is boarder in scope because it is not limited to test taking 
situation such as interview for a job or speaking in foreign language class. 
            I.    Factor of Speaking Anxiety 
              Aydin in Balemir (2009:23) explains that he found the four main 
sources of anxiety writing and speaking in class after doing research in the 
context of EFL Turkey, namely: 
1. Personal Reasons 
           Personal reasons are self-assessment against his skill and in comparison 
with others. While the negative impact of self-evaluation that elicits a negative 
evaluation of the learner makes anxiety. 
2. Learners‟ belief 
            Learner confidence in learning the language, recipients‟ own beliefs abbot 
language learning has also been found to be associated with anxiety and 
anxiety to speak a foreign language. Some students may think that certain skills 
are more important than other in learning a language. For example, that some 
learners may give more importance to the grammatical structure of the spoken 
while some other students might think that reading ids the most important skill. 
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3. Teacher manner 
             Error correction methods and attitudes of teachers towards students can 
cause anxiety. The role and characteristics of anxiety also affects teachers, 
teacher friendly relaxed, and the patient can reduce anxiety. And this is 
different to teacher who gives impromptu quiz, bad communicator, suddenly, 
booed and stiff can cause anxiety. 
4. Teaching and Testing procedure 
               Some teaching activities are usually carried out with the presentation, 
teamwork, role play and others. Learner may feel anxious when they have to 
speak in front of the class, the teacher and other friends for example in the 
presentation. Speaking in front of the classroom simulate students anxiety. 
      Balemir (2009:30) explained that there are other factors that affect students 
„anxiety like, gender, motivation and time of starting to learn English. 
Furthermore, too high anxiety impact to less success in language tests, students 
with low anxiety might performance better and occhipint ( 2009) explained the 
sources of students speaking anxieties. 
     They are: 
1. Gender  
       For speaking, females‟ anxiety increased less than 1% whereas 
amles‟anxiety rose approximately 13% the same occurs for reading and 
writing. Gender itself was not related to anxiety at the beginning of an L2 
course; gender differences were found only in correlation to the time of 
survey administration. That means that the level of anxiety in males and 
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females was considerably different after 60 hours of instruction, when the 
server was administered. It indicates men turned out to be more anxious 
than woman. 
       Gender had an important effect on course grades, where women scored 
higher than men. There was no signification gender-anxiety interaction 
effect on course grades. On the whole, descriptive both males and females, 
those students who were highly anxious received a lower grade than the 
more relaxed students. 
2. Negative self-perception and low self esteem  
        Anxious learners with regard to speaking continue to think about their 
learning difficulties and distracted from negative thoughts, cannot manage 
to concentrate on the language task. Compared to the less anxious students 
in the classroom, highly anxious learner engage in rumination over self-
degradation or poor performance, which considerably restrict their ability to 
elaborate the information received in the class. Anxious learners tend to 
have a more negative self- perception and tend to underestimate their quality 
of speaking ability. 
                    Young in Ochipinti (2009) confirms that anxiety arousal may be 
associated to self- related thoughts of failure and negative self-perception 
about the subject‟s own L2 capacity. Thus, it is not surprising that learners 
consider speaking in front of other people one of the most common sources 
of anxiety, especially if proficiency in the foreign language is perceived as 
limited. It would seem them, that students who begin with a self-perceived 
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low ability level in the foreign language class are perfect candidates for 
language anxiety. 
                     Foreign language may be a stressful activity; worry and anxiety make 
the students concentrate on negative thoughts and rumination. Hence ,the 
cognitive performance will suffer since the students cannot focus on the task 
and the performance will not be as good as expected. Again, self-
deprecation will arise and it will damage the performance even more. 
Negative self-perceptions may play in learners „behavior sometimes and 
considering that changing a person‟s self-perception of L2 ability is not 
easy. 
                     The aim of teacher‟s should be to encourage more self-confident 
language students focusing their attention on positive experiences in the 
second language, rather than on negative ones. The low self-esteem of 
students toward L2 could be identified as another source of speaking 
anxiety. The foreign language learning process might be a constant threat to 
the personality of the learner. 
                     The learner‟s possibility to express himself in the L2 is fairly limited 
compared to his mother longue. It might be possible that among highly 
anxious students, those with generally high self-esteem might be handing 
anxiety better than those with low self-esteem. 
                    People with the will to maintain a positive a positive self-image is 
protected by self-esteem, again any type of anxiety-threat. Self-perception 
plays an important role in how students approach the acquisition and use of 
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a second language. The students may experience “culture shocks” by 
incurring misunderstanding with his interlocutors, with the need to “re-
learns the conventions which surround simple daily events. 
3. Competitiveness 
         The anxious students undervalue his own preparedness or language 
skills, over-thinking about the eventual negative results which may derive 
from his poor performance. The competitive self-image may derive from his 
poor performance. The competitive self- image may derive from other 
personality variables like the desire to out- perform other language learners, 
or the desire to gain the teacher‟s approval. Even overcoming his 
expectations in the language. For a number of learners, the worry about 
derision and peers „laughter turned out to be causes of absence in the foreign 
language class and reticence at the moment of answering. Low levels of 
anxiety are associated with a lack of competition among the students in the 
classroom. 
      Moreover, the cultural milieu influences the types of skills acquired. 
That is, acquiring a foreign language in informal contexts (as talking with 
native speakers, or watching television in the L2) will differ from the 
acquits section of various structural features of the language, such as 
grammar, vocabulary, etc. acquired in the classroom. 
4. Negative experiences  
             Highly anxious students got gradually more interested in students‟ 
reluctance to speak. As the students explain their feelings, it is clear that 
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many of them “hated‟ the class or they write how “awful” they felt. Due to 
the fear of a negative evaluation by the language teacher and to the 
classmates‟ derision, students may experience problems when performing 
orally, especially in novel, ambiguous, evaluative situations. 
      The learner‟s experience in acquiring each of the four language skills (i.e 
.listening, speaking, writing and reading), the learner‟s history of success 
and failure in performing each skill might lead to differentiated attitudes, 
emotion and expectations about each of the language skills. 
      Apart from the difficulties originated sometimes from the language skills 
itself may discourage the learner, negative experiences may stem from the 
teacher, the methods, he adopts and the relation he establishes with his 
students. 
             Being friendly, having a good sense of humors, being relaxed and 
patient, and telling students that everyone makes mistakes are all qualities of 
a good teacher, there may make learners comfortable in the foreign language 
class and that may encourage students to see the L2 class as a positive 
experience and environment in which to learn.  
              It is important for the teacher giving his students constant 
reinforcements and helps develop more realistic expectations about the L2 
language instructors exhort to share with their students the experiences they 
had as language learners. Perceiving the teacher as a successful language 
learner, students may get aware of the fact that negative experiences of 
failing exams or oral tests, or making errors or feeling anxious when 
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speaking an L2 are normal experiences, indispensable and unavoidable in 
order to learn a foreign language problems occur when the instructor‟s 
belief about his role in the class is far removed from that of a person who 
about create a relaxed atmosphere in the class. 
              Many instructors believe they have to correct every single error making 
the students constantly anxious as if living in a minefield. Teacher should be 
thinking of is correcting that student‟s pronunciation or intonation when a 
student is trying to formulate a sentence in the L2. In that case, the learner 
may forget or go blank about what he is intending to say, with drawing into 
self-doubt which leads him to consider the foreign language as a negative 
experience to be avoided as soon as possible. 
             These are modes of behavior which no language instructor would like to 
see in his students. Students believe that they must acquire a perfect accent 
and pronunciation, similar to native speakers, they start worrying when they 
realize that it is almost impossible to acquire these in a short time. Due to 
the lack of correspondence between sounds and spelling the students 
surveyed were highly concerned about the difficulties which English 
pronunciation generates with its vowels, consonants and intonation. 
Students making errors of intonation in the foreign language may easily run 
in to misunderstandings with their interlocutors. 
5. Fear of taking risks  
      Students need to be encouraged to participate more in class 
activities, even facing the risks which language learning entails. Termed the 
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“can-do” attitude, the risk taking attitude toward the foreign language tasks 
is defined as the individual‟s tendency to assume risks in using the L2 in the 
second language class. There are, four dimensions of language Class Risk 
taking a willingness to use linguistic structures perceived as difficult; a self 
confidence about using a new linguistic element; an acceptance of potential 
mistakes in the language; and the tendency to repeat a new element silently 
before using it aloud in front of the others. 
      The use of the native language does not threaten the individual‟s 
self-perception of one‟s own intelligence; communication in the foreign 
language does, since it demands non-spontaneous mental operations. In this 
case, the learner is aware of the difficulty of making himself understood by 
the others in the ways he intends. His degree of anxiety or embarrassment 
experienced when speaking an L2 in the classroom is a negative predictor of 
language Class Risk taking. 
                     Major stressors for in-class situations are performing in English in 
front of classmates and giving oral presentation compared to reading silently 
in class, or doing exercises in the book, speaking in front of classmates 
spotlights the leaner and his potential weaknesses, 
6. Students‟ beliefs 
               Personal factors help by students contributing to the development 
of language anxiety concerning with the foreign language learning process 
and the speaking task. Language learners bring a variety of preconceived 
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beliefs to the foreign language class, sometimes based on unrealistic 
expectations which produce and increase feeling of tension and worry. 
        Learners‟ attitudes and beliefs difficulties in language learning or   
communication strategies, motivations and expectations influence their 
anxiety. Students come to the class with the preconceptions that some 
language is more difficult to learn than others. Speaking a foreign language 
help to learn a new one, that everyone (with no gender distinctions) can 
learn a foreign language. Anxious students tend to perceive the L2 Course 
as more difficult than the more relaxed students. Students do believe that 
their ability to perform is affected by anxiety. 
      Referring to the speaking task itself, it has been found that speaking 
is perceived as more difficult than reading, writing, or listening. Students in 
a conversation class are more embarrassed and anxious than students in a 
reading class. Moreover students believe that in order or to speak English 
well it is a prerequisite to know something about English speaking cultures. 
7. Exposure variables and “time abroad” 
      Children who lived for more than three years in a L2 environment 
performed better in the foreign language. Living in the L2 Environment and 
being constantly exposed to the foreign language meant listening to and 
speaking the L2, with the possibility of improving it by daily practice. In 
this context learners have many opportunities of getting involved with 
native speakers and of getting used to authentic sounds and L2 
pronunciation. All facets which in turn make the learner more familiar with 
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any future foreign language situation even in formal contexts such as the 
classroom will be good for them. Essential role is played by certain 
classroom practices, methodologies adopted, and relations established by 
instructors with their students in the classroom. 
                  Speaking in front of their classmates or the teacher is likely to be an 
activity which deeply worries students. They are afraid of losing their own 
self-esteem, or showing their language weaknesses. Students were anxious 
about “presenting a prepared dialogue in front of the class” making an oral 
presentation or skit in front of the class, for the entire class waits silently to 
hear their classmate, for the students called up to the top of the class time 
seems infinite. Students report that they start trembling and feeling panic 
struck in such situations. All performance activities should be property 
tailored in relation to the affective needs of the students, and should not be 
completely avoided. 
      As a matter of fact, most anxiety producing activities are those which 
“spotlight” the language learner in front of others. There is no risk and threat 
to one‟s own personality in writing a composition at home, reading silently 
in class of repeating as a class after the instructor. Therefore, language 
teachers should make sure that students are activity involved in the 
activities. The L2 practices should be proposed by teachers as “useful” or 
not recommended” for some students at particular levels of acquisition, 
rather than “intrinsically  bad or good”. 
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J.  Students’ strategies for reducing Anxiety in presentations Performance 
              If you find yourself in a situation that you feel difficult to do thing, one of the 
important thing that you need to do is relax. Normally, the feeling of fear of the 
situation causes you to panic or become tense and flustered. You just need to calm 
yourself down and relax in there moments this is the technique to relax. When 
yourself in a difficult situation your body will have started to react as if it is a 
dangerous or highly stressful situation and your pulse rate and heart rate will jump, 
you will feel physical signs of tension and possibly start blushing. Your instinct will 
be to run and you may feel panicked. What you want is to reverse this and feel 
confident, calm and in control. 
              David Shinji Kondo and Yan Ying-Ling (2004) write in academic journal about 
strategies for coping with language anxiety. In their journal, there are five strategies 
that can use by students for reducing their anxiety to perform in front of class, 
namely: preparation, relaxation, positive thinking, peer seeking and resignation. 
1. Presentation  
          The first strategy is preparation, in this strategy students attempts to control 
their own self by improving learning and study. Strategies (example: study 
hard, trying to obtain good summaries of lecture notes). By using these 
strategies would be expected to increase students‟ subjectively estimated 
mastery of the language class.  
2. Relaxation  
          The second one is relaxation, the goal of this strategy for reducing somatic 
anxiety symptoms. Making relax the body by doing something (example: take 
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a deep breath „and try to calm down). The more one relaxes, the more anxiety 
loses. Sit comfortably and straight in the classroom seat. Before class or during 
class, take long, slow breaths, hold it for four or five seconds and release it 
slowly. Exercise turns nervous energy into positive energy through calming 
release of breath, shu feng Tseng ( 2012:84) 
3. Positive Thinking 
           The third strategy is positive Thinking. It is characterized by cooling down 
of pressure problematic cognitive processes that underlie students‟ anxiety, 
think that everything can be well. These strategies are intended to divert 
attention from the stressful situation to positive and pleasant cues, and bring 
relief to the anxious student, example: imagining oneself giving a great 
performance, trying to enjoy the tension). It is necessary to think positive, to 
realize that everyone makes mistakes learning a language and that making 
errors is an integral part of the language learning process. It is also important to 
realize that perfection is an impossible goal that is not a requisite for success, 
shu feng tseng(2012:84) 
4. Peer seeking 
             The fourth strategy is peer seeking; this strategy distinguished by students‟ 
willingness to look for other students who seem to have trouble understanding 
the class and/or controlling their anxiety. For the anxious students, the 
realization that others are having the same problem may serve a source of 
emotional regulation by social comparison. 
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5. Resignation  
             The last strategy is resignation. This is characterized by students‟ 
unwillingness to do anything to decrease their language anxiety. Resignation 
seem intent on minimizing the impact of anxiety by refusing to face the 
problem (example: give up, sleeping in class), (kondo, 1997:262)/ insight and 
understanding are essential to overcoming anxiety problems. However, from 
shyness to depression, there is something else that is equally important namely 
changing behavior. To change the behavior we have to do the behavior, but it 
will not help students if they still feel bad about them self and they still 
unanswered their own problem by disorder requires both insight and behavior 
change, (Dixon, 2011:23). Besides the students own strategies to reduce their 
anxiety, a teacher also can contribute to help students to reduce it. Shu fenf 
tseng (2012:85) states that there are several ways for teacher to reduce 
students‟ anxiety, they are: 
1. Give more attention for students and their language learning. If students 
detect that their teacher has a true interest in their language learning, they will 
be motivated to have an even stronger interest in their own learning. 
2. Create a warm, reassuring classroom atmosphere to create a more relaxed 
and comfortable classroom atmosphere, walk around the room and make 
occasional contact and use humor in sufficient amounts. 
3. Incorporate into the lesson classroom activities that indirectly get the 
student to think about their own anxiety, the cause of it, and possibly ways of 
all everything. 
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K.   Previous Study 
         For the previous study, the researcher learns some theses that have similarities 
and differences with the researcher‟s thesis. There are three previous researches used 
by the researcher, they are: 
1. Research entitled “Factors Affecting English Major Students‟ Anxiety about 
Speaking English” by Panida Tase this thesis identifying degrees of speaking 
anxiety experienced by third year‟s students majoring in English at Rajabhat 
University. Furthermore, it aims to clarify how the investigated variables relate 
to speaking anxiety, how the students cope with the anxiety, and how language 
teachers can help reduce the students‟ speaking anxiety. The results show the 
significant variations in students‟ speaking anxiety and pattern in relation to 
„perceived‟ speaking ability. The result reveal a significantly higher percentage 
of students with the lower speaking ability than those with the higher ability 
reported being anxious about speaking English in a language classroom in four 
aspects. These include prior preparation; poor listening or speaking skills; 
response to anxiety; and task difficulty. 
2. Research entitled “A Descriptive Study on students‟ problems in the Teaching- 
learning process of speaking skill at the second Semester Students of English 
Department IAIN Surakarta in the Academic Year of 2014/2015. The research 
was conducted by Anggi Putri Swasti Langit Form IAIN Surakarta 2015. The 
Objective of her Research is to Describe Problems in teaching-learning that 
found at The Second Semester Students of English Department IAIN Surakarta 
in The Academic Year of 2014/2015. 
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3. Research entitled “ Descriptive Analysis of The Fourth Semester Students in 
English and education Department of Teacher training and Education Faculty 
State Institute for Islamic Studies Salatiga in Academic Year 2015/2016” this 
research proposes to describe of language anxiety in speaking skill and analyze 
levels anxiety of each anxious students when speaking skill, and analyze levels 
anxiety of each anxious students when speaking skills, the factor which can 
cause their anxiety and then what the strategies used by students in overcoming 
language anxiety in speaking skill. The result shows the total high score and 
low score percentage of all statement of FLCAS.  The writer found that total 
high there are 72% respondent who had choose the statement of number 5 ( it 
wouldn‟t bother me at all to take more foreign language) by which “agree”. 
4. Research entitled “The study of English Speaking teaching by Using English 
Conversation (A Descriptive Study at Ar-Risalah Islamic International Collage 
of Ponorogo in 2015/2016 Academic Year)” the research was conducted by 
Cholida Octia Pratami from IAIN Surakarta 2016. The objective of her 
research is to describe teaching speaking by conversation in Ar-Risalah Islamic 
international Collage of Ponorogo in 2015/2016 Academic Year. The 
similarities from the researcher‟s thesis and her thesis is describe teaching 
learning speaking, the design is also descriptive qualitative. But Cholida Octia 
Pratami‟s research focuses on teaching speaking by Using Conversation and 
the researcher‟s thesis is describe technique and strategies in teaching-learning 
speaking. 
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5. Research entitled “Techniques Applied in Teaching Speaking at the fourth 
Semester of English Department of Widya Dharmma University in 2012/2013  
the research was conducted bt wida Datu Dear Dara from Muhammadiyah 
University. The objective of her research is to describe technique in teaching 
speaking that applied in widya Dharma University. 
6.  Research emitted “Anxiety among Thai Students in English Speaking of 
English Department” The research was conducted by Mareeyah Aleemasa Thai 
student from IAIN Surakarta 2018. She has analyzed about “Factors Causing 
Anxiety Problems for English Department of Thai Students in Interpersonal 
Speaking Class”. This study tries to find out what factors that cause anxiety 
problem in Interpersonal speaking class of the English Department‟s students. 
The result of the study clearly indicated that nervousness was the most 
problematic for the participants followed by speech anxiety and fear of 
negative evaluation, while self- awareness settled the third supporting factor. 
Fear of failing the class ranked the third distributing factor pursued by negative 
attitudes toward speaking class, while comfortableness in speaking class with 
native speaker was found as the least problem for the participants. 
      Based on the previous study above, there are many similarities and 
differences with the researcher‟s thesis. From the first previous study, although 
the research is same. It is about teaching learning speaking but Anggi Putri 
Swasti Langit‟s Research focuses on students‟ problem in teaching learning 
speaking and the research‟s thesis is focuses on teacher‟s techniques and 
strategies in teaching-learning speaking. From second previous study, it is 
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same in research design, and it is also describe teaching learning speaking. But 
the different is in Cholida octia pratami‟s research focuses on teaching 
speaking by using Conversation and the researcher‟s thesis is describe 
technique and strategies in teaching-learning speaking. From the third previous 
study, although the focus is same in technique teaching speaking, and wida‟s 
research design is descriptive qualities, but there is different thing. The field of 
the research is different,Wida describe technique in teaching speaking applied 
in Widya Dharma University in fourth semester. And here, the research 
observes Student‟s anxiety on Public Speaking subject of Thai students of 
English Department IAIN Surakarta. 
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CHAPTER III 
             RESEARCH METHODOLOGY 
            A. Research Design 
           The researcher uses the descriptive qualitative method in this research. 
Descriptive research describes and interprets events, condition, or situation, of the 
present. On the other hand, qualitative research method based on post-positivism and 
naturalist paradigm. It has some characteristics: (1) the objects observed are process 
and value; (2) most of data are words (3) when collecting data, the researcher 
actively interact with the data sources; (4) the data are analyzed inductively; (5) the 
result of the research cannot be generalized; (6) the research is subjective and related 
value (joko Nurkamto, 2004:3). In qualitative researcher investigates the quality of 
relationship, activities, and situation or materials. (fraenkel and Wallen, 2000:502).  
             Elliot and kratochwill (1999:24) state that descriptive study is a research in 
which the investigator examiners and report thing as the way are in an attempt to 
understand and explain them. The aim of descriptive research is to provide as 
accurate account as possible about what is the current practice, how learner do learn, 
how teachers do teach, what classroom looks like, at the particular moment in 
particular place. 
               Surakhamand in Subroto in Saputro (2015) state that “In descriptive     
qualitative research, the researcher used technique of searching, collecting, 
classifying analyzing the data interpreting them then finally drawing the conclusion 
“descriptive method is intended to describe systematically a situation or area of 
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interest factually and accurately. Descriptive research must be factual. This 
quantitative research did not conclude any calculation (enumeration) because the data 
were produced in the form of the words and sentences. It means that the research 
does not deal with numerical measurement or statistic procedure. By using this 
method, the data were defied and described, and then the result of the problem 
analysis is found. 
            B.   Setting of the Research 
         This research is carried out in IAIN Surakarta in the academic year of English 
Department which is located at Jl. Pandawa Pucangan Kartasura Sukoharjo 57168. 
          C.   The subject of the Research 
         The subjects of this research are four students at  the first semester of Thai 
students at English Language Education of IAIN Surakarta in the academic year 
2019/2020. 
             D.   Technique of Collecting the Data  
         The research purposive sampling technique, Bungin (2011) state that 
purposively are a strategy that is most common in qualitative research , which was to 
determine the group of participants who become informants selected according to 
criteria that are relevant to specific research problems. Examples of the use of 
purposive sampling are to use the key person. 
           To obtain the data, the researcher applied techniques of collecting the data. 
They are observation, interview and Questionnaire. 
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1. Observation  
           According to Herdiansyah (2013:129), observation is the act of watching 
social phenomenon in the real world and recording events as they happen 
systematically to reach purpose. Observation is the activity that aims to gain the data 
which could be as the conclusion or diagnosis. 
            Burns (1999;80) says that the observation is taking regular conscious notice 
of classroom action and occurrences, which are particularly relevant to the issues or 
topics being investigate by doing observation, the researcher got document and 
reflect systematically upon classroom interaction, and events, as they actually 
occurred to using procedures that ensure that information collected provides a sound 
basis for answering research questions and supporting the interpretation that are 
reached. 
             Allison et. All (1996:26) state that observation is observation and recording 
of event or circumstances. There are two kinds of observation which are laboratory 
and naturalistic observation. Laboratory observation is done in laboratory or other 
setting which is set up by researcher. In the contrary, naturalistic observation is done 
directly in the class and there is no setting from researcher. The researcher conducted 
naturalistic observation at Thai Students at English speaking for Informal 
Interactions class first Semester of English Language Education at IAIN Surakarta, 
the observation is conducted to get information about Thai Students anxiety on 
English speaking for Informal Interactions class and the techniques and strategies in 
teach the students of speaking skill. 
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2. Interview  
            Sangadli and sopiah (2010) states that interview is a technique to collect data 
which is done by asking directly to a respondent or informant. It means that 
interview is done in order to get information from respondent. Bungin (2011) 
interview is process of obtaining information for research purposes by way of 
question and answer with a face to face between the interview and the interviewers 
are people who or without a guide/guide the interview once he acted as leader in the 
interview process. Informants are people who were interviewed, asked for 
information by the interviewer and thought to control and understand the data, 
information, or facts of an object of research 
            Fill in the interview that the subject is the problem/research purposes. The 
role of the interviewer is to control the interview. As a research interviewer must 
understand what purpose he did an interview, the interviewer thus always tied to the 
purpose of conducting the interview, beside that he also continues to develop new 
interview themes on-site interviews. Moser and kalton in istiqomah (2015). Interview 
is described as a means of electing information and personal opinion from the 
respondents. While sadly in istiqomah said that the questions of interview can be 
classified into three interviews. They are descriptive question, structure question, and 
contras questions.  
            In this research, the researcher interviews the students to identify what are the 
types and the causes of Speaking class that were experienced by the four Thai 
students of English Language Education at IAIN Surakarta .  
64 
 
          In this part the researcher gave questions for the students orally about their 
experience dealing with English Speaking for Informal Interaction anxiety and how 
to overcome their anxiety in joining the class. In this study, The researcher used 
observation in the class and interview to the students and then questionaire for 
meansuring  Level of  Thai students anxiety. 
3.  Questionnaire 
       A questionnaire is a research instrument consisting of a series of questions for 
the purpose of gathering information from respondents. Questionnaires can be 
thought of as a kind of written interview. They can be carried out face to face, by 
telephone, computer or post. Questionnaires provide a relatively cheap, quick and 
efficient way of obtaining large amounts of information from a large sample of 
people. Data can be collected relatively quickly because the researcher would not 
need to be present when the questionnaires were completed. This is useful for large 
populations when interviews would be impractical. 
          Questionnaires can be an effective means of measuring the behavior, attitudes, 
preferences, opinions and, intentions of relatively large numbers of subjects more 
cheaply and quickly than other methods. An important distinction is between open-
ended and closed questions. Often a questionnaire uses both open and closed 
questions to collect data. Open questionnaire is a question that hopes the respondent 
to write own word or about something descriptively. Closed questionnaire is 
questionnaire use for helping the responder to answer quickly because the researcher 
give an alternative answers to them. This is beneficial as it means both quantitative 
and qualitative data can be obtained. 
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       Giving questionnaire is the step to get the information from situation in their 
class. Students only answer by selecting 3 given point (disagree, neutral, agree) 
which is appropriate with their experiences. The researcher gave the questionnaire to 
all Thai students of the first semesters in English Language Education at IAIN 
Surakarta to get more information about students’ experience in Speaking for 
informal Interactions class, the difficulties of speaking English, situation cause 
speaking anxiety, the causes and most dominant causes of speaking anxiety when 
practicing speaking especially in Speaking for Informal Interactions class. 
Questionnaire was used to get the factual data or information as the researcher wants 
from the students, and the researcher used this instrument to prove that the data is 
valid. 
             E.  Technique of Analyzing the Data 
           This study is a descriptive study, with more to be a description of the results 
of interviews and observation. The data have been obtained will be analyzed 
qualitative and described in descriptive form. According to patton (moleong, 
2001:103), analysis techniques used in this research is to use measures as proposed 
by myles and huberman (sugiyono: 2013), as follows: 
1. Collection of data (data collection) 
          Data collection is an integral part of the data analysis activities. This process is 
done at beginning of the research. The researcher obtained the data form observation 
and interviews the respondents. 
           Data collection activities in this research are interviews and observation. The 
research made filed notes during the observation time as supports data.        
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   Then the researcher interviewed the four Thai students first Semester of English 
Language Education in IAIN Surakarta in the academic year 2019/2020. 
2.  Reduction of data (data reduction)  
            Data reduction, defined as the process of selecting, focusing on streamlining 
and transformation of raw data that emerged from written notes in the field. Data 
reduction of collection data which began with summarizing, coding, searching 
themes, make groups, write memos and so with the intention of setting aside the 
data/information that is not relevant. 
            After collecting data reduction was done continuously. During the 
observation of data collecting, there were many things observed. The research chose 
only the things that related to the research. After the researcher interviewed the 
subject of the study, data reduction was done by summarizing   the data interview 
and made groups then wrote a memo and set aside the data which was not related to 
the causes and the types of speaking anxiety experienced by four Thai students of 
English Language Education in IAIN Surakarta in the academic year 2019/2020. 
3.  Display data  
          Display data is the description of a set of structured information that gives the 
possibility of drawing conclusions and taking action. Presentation of qualitative data 
is presented in the form of a narrative text. The presentation can also be in the form 
of matrices, diagrams, tables and charts in this study, the researcher uses tables to 
display the data 
4.  Verification and Affirmation conclusion (drawing conclusion and verification)  
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           It represents the final activity if the data analysis. Conclusion in the form of 
interpretation actives, namely finding the meaning of the data that has been 
presented. 
           F.  Trustworthiness of the Data 
           Trustworthiness of data is the degree to measure accurately and represent what 
it is supposed to. The validity of the data is important in doing inquiry to check the 
credibility of the data. The data gathered from the research were in the form of 
observation, and the data taken from interview. According to Patton (in Sutopo, 
2002:78), there are four types of triangulations. They are source or data triangulation, 
investigator triangulation, theoretical triangulation, and methodological triangulation.  
            The data triangulation is the use of a variety of data sources, including time, 
spaces and person, in a study. Findings can be corroborated and any weaknesses in 
the data can be compensated for by the strengths of other data, thereby increasing the 
validity and reliability of the results.  
           The approach has been used in many sectors to strengthen conclusions about 
findings and to reduce the risk of false interpretations. It means that data 
triangulation is that the researcher using more than one method to get the data during 
the data was obtained. The investigator triangulation is the use of more than one 
investigator, study. The ability to interviewer, observer, researcher or data analyst in 
a confirm findings across investigators without prior discussion or collaboration 
between them can significantly enhance the credibility of the findings. Investigator 
triangulation is particularly important for decreasing bias in gathering, reporting, and 
analyzing study data. 
68 
 
            It means that, invest gator triangulation is the way to checking the data to 
some experts to reach the data validation Theoretical triangle action is the use of 
multiple theories or hypotheses when examining a situation or phenomenon. The idea 
is to look at situation from different perspectives through different lenses with 
different question in mind. It means that, theoretical triangulation is the process to us 
some related theories to validate the data. Here, the result of the study is thesis 
statement. Methodological triangulation is the use of multiple methods to study a 
situation or phenomenon. The intention is to decrease the deficiencies and biases that 
come from any single method. In another word, the strengths of one method may 
compensate for the weaknesses of another. In this study, the researcher applied data 
triangulation.  
              To reach the validation of the data, the researcher applied the data 
observation and the data from interview and questionnaire after doing observation in 
the classroom. In this way, the researcher rechecked the information from 
observation, interview. It is an order to get the trustworthiness of the data. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSIONS 
A. Research Finding   
              Based on the result of observation and interview to the subject of the study, 
the researcher present the finding of descriptive study of speaking for Informal 
Interactions  anxiety of first semester students Thai at English language Education of 
IAIN Surakarta in the academic year of 2019/2020. The purpose of research finding 
is to describe or answer the research problem in first chapter. In general this research 
described the speaking For Informal Interactions anxiety of first semester students 
Thai at English Language Education of IAIN Surakarta in academic year of 
2019/2020. 
1. The factors are the causes of anxiety experienced by Thai students on 
English Speaking for Informal Interactions class of English language 
Education IAIN Surakarta in 2019/2020 in academic years. 
             Based on the result of doing the research interview to the subject of the 
study and also the observation above, the researcher found there are nine factors. 
The factors include: Fear of taking risks, teaching and testing procedure, Negative 
self-perception and low self-esteem, Learners „belief, Teacher manner, Gender, 
Competitiveness, Negative experiences, Exposure variables and “time abroad”. 
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a. Fear of taking risks   
               Students need to be encouraged to participate more in class activities,  even 
facing the risks which language learning entails. Termed the “can- do” attitude, the 
risk taking attitude toward the foreign language tasks is defined as the individual‟s 
tendency to assume risks in using the L2 in the second language class. There are, 
four dimensions of language class risk taking; a willingness to use linguistic structure 
perceived as difficult; a self confidence about using a new linguistic statement; an 
acceptance of potential mistakes in the language; and the tendency to repeat a new 
element silently before using it aloud in front of the others. Base on the observation, 
Thai students were seen afraid. (Kuasir said: saya memang jarang praktik berbicara 
bahasa inggrisdan saya juga merasa takut ketika mau gomomg bahasa ingris di 
kelas Saya juga tidak percaya diri, apalagi kalau ada presentasi, saya paling tidak 
percaya diri berbicara didepan teman-teman dan dosen.) He had low self-confidence 
presenting the material in their group presentation.  
            All of them were in one group. They only read the material when presenting. 
They did not explain the material in a good way. They looked nervous. The sound of 
their speaking be not clear. They delivered the presentation in a short time. 
Moreover, they did not open question and answer session because they were afraid to 
do a mistake. It can be concluded that they were fear taking a risk.  
          Sofia felt that speaking was difficult because they rarely practiced speaking in 
English because they afraid of taking risk, if they tries to speak English and then they 
do a mistake, they is afraid if the other students or the lecture correct them, and they 
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also felt difficulty in memorizing vocabulary and understanding, even though after 
reading the English books. It can be concluded that they were fear taking a risk. 
b. Teaching and testing procedure 
                Some teaching activities are usually carried out with the presentation, 
teamwork, role play and others. Learner may feel anxious when they have to speak in 
front of the class, the teacher and other friends for example in the presentation. 
Speaking in front of the classroom stimulates student is anxiety. They are Thai 
students from IAIN Surakarta of first semester.  
                They said that with teaching and testing procedure such as presentation. 
They feel anxious when they had to speak in front of the class. The lecture and others 
friends.  (Nurhasnah said: saya merasa kegelisahan saat mau presentasi dan mau 
gomong bahasa ingris di depan class ) They feels that if presenting the material they 
has to prepare the material and the confidence. The different teaching and testing 
procedure between Indonesia and Thailand makes them difficult to show off their 
speaking. They will be anxious because they do not has self-confidence. It is also 
caused by less of practicing. In Thailand they only givens basic and simple material, 
so when they come to Indonesia they feels that they are on the under pressure 
because the materials are too higher and more difficult. 
c.   Negative self-perception and low self esteem 
             Anxious learner with regard to speaking continues to think about their 
learning difficulties and distracted from negative thoughts, cannot manage to 
concentrate on the language task. Compared to the less anxious students in the 
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classroom, highly anxious learners engage in rumination over self-degradation or 
poor performance, which considerably restrict their ability to elaborate the 
information received in the class. Anxious learners tend to have more negative self –
perception and tend to underestimate their quality of speaking ability. 
          Base on the result of interview, the researcher found the factors are students 
„less confidence. They had negative self-perception and low self-esteem. The lecturer 
tried to give more attention to Thai students to make them more confident and brave 
to speak in English. The lecturer also asked them when the students do not 
understand the subject matter. The lecture considered that they felt anxiety. It is 
known from the result of interview with the lecture that their students found the 
challenge in their speaking. The lecture gives the same material and the way to Thai 
Students and Indonesian students. They say that Thai students are more difficult to 
follow the English class. It is influenced by several factor as us like of self-
confidence like of vocabulary and like of Basic English. 
                                       Some students stated that they faced problem in speaking. They felt anxious 
because they had negative self-perception and low self-esteem.(Sofia said: saya itu 
sangat tidak percaya diri kak, kalau saya mau ngomong inggris itu malu, tidak bisa ) 
That factor became serious things for them. Those students are 
Kuasir,Afnan,Nurhasnah,and Sofia. The researcher got the data from the interview. 
          Afnan said that she did not know what the meaning of the word. So she 
couldn‟t speak in English fluently.  Meanwhile according to Sofia speaking is the 
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most difficult thing because she rarely speaking in English. She does not master 
many vocabularies, so it makes her difficult to speak in English.  
          Kuasir explain the difficulty in speaking occurred because she does not 
memorize the difficulty in speaking occurred because she does not memorize the 
vocabulary which would be pronounced and it makes him felt difficult and confused 
in speaking. Besides that, he was also less practiced speaking in English and got the 
difficulty in arranging the words or sentence. On her mind, English is so difficulty to 
learn, He did not believe in himself that she can do it. It is hard for her to memorize 
the vocabularies. He thinks that English is very difficult. he is afraid to be blamed by 
the lecture if  he makes some mistake in speaking English.  
            Afnan said that she is less of confident. She rarely speaks in the class. She 
also feels difficult to do her assignment. It is influenced by like of self-confidence 
and high anxiety. She always sits the back row because she is worry if the lecture 
asks something in English.   
           Nurhasnah had opinion about the factors caused her feels difficulties in 
learning speaking because first, she actually didn‟t have the basic of English so she 
felt difficult to understand the material that the lecturer explained. The second, she 
had less time to study because so many activities in her own organization. 
d. Learners‟ belief 
           Learner confidence in learning the language, recipients‟ own beliefs about   
language learning has also been found to be associated with anxiety and anxiety to 
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speak a foreign language. Some students may think that certain skills are more 
important than others in learning a language. 
            Sofia does not like English, but she forced herself to take English  Langguage 
education as her major. (sofia said: pertama kali itu saya tidak suka Bahasa inggris saya 
terpaksa diri untuk ambil jurusan bahasa ingris jadi saya belum terlalu lancar berbicara 
bahasa inggris, terkadang  kalau bicara itu    masih bingung cara teratur,  belik-belik tuh 
kak. Grammarnya susah.) She also said that if he wants to speak English, he feels 
difficult to arrange the sentences. She thinks about the grammar, so it also makes her 
difficult to speak English fluently. Basically she is not good in speaking English for 
the level of students of college. She just knows a little about daily conversation.  
         Base on the observation in the class, the research found Thailand students 
looked nervous. They did not believe in themselves that could speak English. They 
face looked worry. They spoke English word by word slowly. The researcher 
evaluated that they thought a much about grammar. In other occasions when their 
friend delivered the presentation they were silent. They did not follow their friend 
having a joke. Another factor that makes them felt that condition is also because they 
are two Thai students in the class. It can be concluded that they had no belief in 
themselves about their competence in speaking English. 
e.  Manner 
            Error correction methods and attitudes of teachers towards students can cause 
anxiety. The role and characteristics of anxiety also affects teachers, teacher friendly 
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relaxed, and the patient can reduce anxiety. And this is different to teacher who gives 
impromptu quiz, bad communicator, suddenly, booed and stiff can cause anxiety. 
           They said that speaking is the most difficult subject, because they are less of 
practice. They also does not like with the lecturer manner of teaching-learning. It is 
too monotone. (Sofia said: bahasa inggris itu mata kuliah yang paling susah untuk saya, 
saya juga jarang praktik gnomong pakai   bahasa inggris) They said that the lecturer had 
to have interesting method in teaching-learning process. They thinks that by 
changing the method of teaching learning it will attract students interest following 
the class. They felt afraid to ask the lecturer if they do not understand about the 
material. They also do not like with the lecturer manner of teaching-learning, it is to 
monotone. They said that the lecturer has to have interesting method in teaching-
learning process. They think that if the lecturer uses interesting method it will make 
the students essay to learn. They said that they would understand well about material 
which was given by the lecturer if the class condition was not crowded. It meant that 
she needed the calm situation. She wanted the English teaching with some jokes and 
serious condition, it‟s considered to the lecturer method in teaching. Sometimes they 
got difficulties in speaking English because they did not like with the lecturer‟s 
method. 
f. Gender 
            For speaking, females‟ anxiety increased less than 1% whereas amles‟anxiety 
rose approximately 13% the same occurs for reading and writing. Gender itself was 
not related to anxiety at the beginning of an L2 course; gender differences were 
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found only in correlation to the time of survey administration. That means that the 
level of anxiety in males and females was considerably different after 60 hours of 
instruction, when the server was administered. It indicates men turned out to be more 
anxious than woman. 
           Kuasir said that when he in the class, he felt afraid for asking question and 
afraid that the teacher asked a question and he could not answer. (Saya juga tidak 
berani tanya-tanya dosen ketika tidak faham dan mersa takut kalau dosen kasih pertanyaan 
kepada saya  saya hanya diam dan tidak jawab kerana takut salah) Gender had an 
important effect on course grades, where women scored higher than men. There was 
no signification gender-anxiety interaction effect on course grades. On the whole, 
descriptive both males and females, those students who were highly anxious received 
a lower grade than the more relaxed students. 
g.  Competitiveness 
          The anxious students undervalue his own preparedness or language skills, 
over-thinking about the eventual negative results which may derive from his poor 
performance. The competitive self-image may derive from his poor performance. 
The competitive self- image may derive from other personality variables like the 
desire to out- perform other language learners, or the desire to gain the teacher‟s 
approval. Even overcoming his expectations in the language. For a number of 
learners, the worry about derision and peers „laughter turned out to be causes of 
absence in the foreign language class and reticence at the moment of answering. Low 
levels of anxiety are associated with a lack of competition the students in the 
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classroom. ( Nurhasnah said: saya merasa kegelisahan saat mau presentasi dan gomong 
bahasa ingris di depan kelas dan saya tidak percaya diri juga) 
h. Negative experience 
              Highly anxious students got gradually more interested in students‟ 
reluctance to speak. As the students explain their feelings, it is clear that many of 
them “hated‟ the class or they write how “awful” they felt. Due to the fear of a 
negative evaluation by the language teacher and to the classmates‟ derision, students 
may experience problems when performing orally, especially in novel, ambiguous, 
evaluative situation. Students said that Students believe that they must acquire a 
perfect accent and pronunciation, similar to native speakers, they start worrying 
when they realize that it is almost impossible to acquire these in a short time. (Afnan 
said; saya juga punya pengalaman buruk saat bicara bahasa ingris pronouciation saya itu 
jelek ketika presentasi di depan kelas.) Due to the lack of correspondence between 
sounds and spelling the students surveyed were highly concerned about the 
difficulties which English pronunciation generates with its vowels, consonants and 
intonation. Students making errors of intonation in the foreign language may easily 
run in to misunderstandings with their interlocutors. 
i. Exposure variables and “time abroad” 
              Children who lived for more than three years in a L2 environment 
performed better in the foreign language. Living in the L2 Environment and being 
constantly exposed to the foreign language meant listening to and speaking the L2, 
with the possibility of improving it by daily practice. In this context learners have 
many opportunities of getting involved with native speakers and of getting used to 
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authentic sounds and L2 pronunciation. All facets which in turn make the learner 
more familiar with any future foreign language situation even in formal contexts such 
as the classroom will be good for them.( Nurhasnah said: saya merasa kegelisahan 
saat mau  presentasi dan gomong bahasa ingris di depan kelas dan saya tidak 
percaya diri juga saya juga punya pengalaman buruk saat bicara bahasa ingris 
pronouciation saya itu jelek ketika presentasi di depan kelas.) Essential role is 
played by certain classroom practices, methodologies adopted, and relations 
established by instructors with their students in the classroom. Students said that 
Speaking in front of their classmates or the teacher is likely to be an activity which 
deeply worries students. They are afraid of losing their own self-esteem, or showing 
their language weaknesses. Students were anxious about “presenting a prepared 
dialogue in front of the class” making an oral presentation or skit in front of the class, 
for the entire class waits silently to hear their classmate, for the students called up to 
the top of the class time seems infinite. Students report that they start trembling and 
feeling panic struck in such situations. All performance activities should be property 
tailored in relation to the affective needs of the students, and should not be 
completely avoided. 
 2. The strategies to overcome Speaking for Informal Interactions anxiety by Thai 
students of English language education at IAIN Surakarta in 2019/2020 Academic 
Years. 
             Using the learning strategy are important for students because learning strategy 
is one of technique to help the students to overcoming their Speaking anxiety in 
speaking English or express their. Based on the result of doing the research interview 
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and observation. The researcher found that there are five strategies; they are preparation, 
relaxation, positive thinking, peer seeking and resignation. Each student had different 
strategies to solve their problem. Sometimes they combined two or more strategies to 
make it successfully. Students‟ strategy in overcoming language anxiety described in 
the table below.       
2.1 Table  students „strategy in Overcoming Language Anxiety 
NO   NAME PREPARA 
      TION 
RELAX  
TION 
POSITIVE 
THINKING 
PEER 
SEEKING 
RESIGNA 
TION 
A Kuasir ✓  ✓ ✓  
B Afnan ✓  ✓ ✓  
C Nurhasnah ✓ ✓ ✓   
D Sofia ✓   ✓ ✓ 
 
a. Preparation 
                The first strategy is preparation, in this strategy students attempts to control 
their own self by improving learning and study. 
                 Student A is from IAIN Surakarta of the first semester. The strategy used 
by Kuasir is preparation because it makes him easy to prepare the need such as 
memorizing some vocabularies which will be used when he is speaking and raise 
more confidence. 
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                Student B is from IAIN Surakarta of the first semester. The strategy used 
by Afnan is preparation because she makes a lot of preparation and practice to get 
better achievement in English. 
                 Student C is from IAIN Surakarta of the first semester. The strategy used 
by Nurhasnah is preparation because she usually prepares what she needs before 
studying in the class by following the material or practice in English, watching some 
video on the internet about the tips to speak English easily and she tries to practice it 
at class. 
                Student D is from IAIN Surakarta of the first semester. The strategy used 
by Sofia that she should prepare the material which will be taught in the class. She 
usually asks other Thai students to teach her before the class. They ask and share 
each other. 
b. Relaxation 
              The second one is Relaxation, the goal of this strategy for reducing somatic 
anxiety symptoms. Making relax the body by doing something. 
              The strategy used by Student C is relaxation because she tries to relax 
herself when she learns to focus with the material in the classroom. By relaxing her 
mind it will makes her easy following the English class. 
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c. Positive Thinking 
               The third strategy is positive Thinking. it is characterized by cooling down 
of pressure problematic cognitive processes that underlie students „anxiety, think that 
everything can be well. 
               The strategy used by student A is positive thinking. If he thinks that it is 
difficult for him, he always is positive thinking.by losing bad suggestion and change 
it become good suggestion which will influence the achievement of learning English. 
             Students B is positive thinking because when she feels difficult to speak 
English often gives encouragement words to herself that “she can”. Giving positive 
suggestion to her means making teaching learning process is easy to follow 
               Student C is positive thinking because she often gives encouragement word 
to herself that she will be able to do and that kind of way will decrease the problems. 
She thinks spirit is on the first time on studying. 
d. Peer Seeking 
             The fourth strategy is Peer Seeking, this strategy distinguished by students 
„willingness to look for other students who seem to have trouble understanding the 
class and/or controlling their anxiety. 
The strategy used by Student A is peer seeking because he always asks to his friends 
all about English and how to master it, especially in speaking. He says that he does 
not have the basic before so it is difficult to start speaking English he says that 
Indonesian students are more active than Thai students in the class 
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          The strategy used by Student B is peer seeking because she usually studies, 
share about English, and practice with other Indonesian students who are good in 
English. She says that she does not know the meaning of the words, so she good not 
speak English fluently. 
          The strategy used by Student D is peer seeking because by sheering and 
studying with some friends will make her more confidence. She knows that by 
practicing in front of many people it will make her easier to identify the fault, they 
give her some correction if there are some mistakes, especially in speaking. She says 
that speaking is the most difficult thing because she rarely speaks in English, She 
also less practice speaking English. 
e. Resignation 
            The last strategy is Resignation. This is characterized by students‟ 
unwillingness to do anything to decrease their language anxiety. Resignation seems 
intents on minimizing the impact of anxiety by refusing to face the problem. 
              Student D only one student that used this strategy. Student D said sometimes 
she played mobile phone to lessen his boring. She says she does not like speaking 
class and good not speak well so that she avoids the situation that forces her to 
perform in front of the class. From the observation, sometimes when she feels 
confused or cannot be focus and then she just play mobile phone in the class. 
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B. Discussion 
          In the discussion, the researcher focuses on the finding of  two research 
questions. They are about factors the cause of anxiety experienced by Thai students 
when study speaking for informal interactions class at English Language Education 
at IAIN Surakarta in 2019/2020 academic year and strategies are used by Thai 
students to overcome their Speaking for informal interactions anxiety  in the class at 
IAIN Surakarta in 2019/2020 academic year. The discussion is described below: 
1. The factors of anxiety by Thai students when speaking English at IAIN 
Surakarta in 2019/2020 Academic Year 
           Spielberger in Souad (2011:29) states Anxiety is a feeling that is overwhelmed 
by worry, tension, or nervousness.  Anxiety is a feeling of uneasiness and 
apprehension, usually about a situation with uncertain outcomes. Someone feeling 
anxious cannot focus what he or she face in any situation. It affects the behavior that 
makes someone passive in the situation. In addition, if students face second or 
foreign language learning, most of them feel difficult to learn it. Yong in Tasee 
(2009;17) explained that anxiety is fear, worry and nervous when there are 
interruptions to the student in the class who did speaking. While form of speaking 
anxiety. 
            In this case there are four Thai students are studying English Speaking for 
informal interactions  in IAIN Surakarta they are the first semesters who took 
English Language Education as their subject. They are including students that have 
higher anxiety than domestic students. They feel communication apprehension and 
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social anxiety. Concluded that language issues were the major area of unsolved 
problems facing international students. They have to learn Indonesian language first, 
to make success in second language learning. In the other hand, they took English 
Language Education in IAIN Surakarta that have to be learned by them. It means that 
they have to learn both Indonesian language and English language. They should 
make balance to learn both of the languages.  
            In academic study, especially for English Education, they have to take 
Speaking for informal interactions subject from the first semester. Speaking in front 
of their classmates or the teacher is likely to be activity to be activity which deeply 
worries Thai students. They said that with teaching and testing procedure such as 
presentation, they felt anxious when they have to speak in front of the class, the 
lecturer and other friends. They also said that they lack of confidence in speaking 
English. It means that they do not have confidence.       
             They feel difficult to arrange the sentence.  They think about the grammar, so 
it also made them difficult to speak English fluently. Meanwhile, they said that they 
do not have the basic of English before. So it is difficult to start speaking English. 
They said that they need good method to make them speaking English better. 
            Oxford (1999) suggested the causes of language anxiety range from highly 
personal to procedural and lists the following causes of language anxiety: self-
esteem. Tolerance of ambiguity,risk-taking,conpetitiveness,social anxiety, test 
anxiety, identity and cultural shock, beliefs, classroom activities and methods, and 
instructor-students‟ interactions. Based on the two researchers‟ studies, a cross-
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comparison can be made to identify the similarities and the differences between the 
listed sources of anxiety. This finding of this research is in line with oxford‟s 
statement about one of the cause of language anxiety are culture shock and 
competitiveness. They said that they felt culture shock during the teaching learning 
process in Indonesia classroom. They felt that Indonesian students are more active 
than Thai students when they took school in Thailand. 
            Aydin in Balemir (2009:23) explains that he found the four main sources of 
anxiety writing and speaking in class after doing research in the context of EFL 
Turkey, namely: Personal Reasons, Learners‟ belief, Teacher manner, Teaching and 
Testing procedure. And another‟s factor such as gender, motivation, and time of 
starting to learn English. 
            The factors that cause anxiety of Thai students in IAIN Surakarta are negative 
self-perception and low self-esteem. It is included in Occhipinti (2009) theory. They 
said that speaking was difficult because they rarely practiced speaking in English 
because they afraid of taking risk, if they tries to speak English  and then they do a 
mistake, they is afraid if the other students or the lecture correct them, and they also 
felt difficulty in memorizing vocabulary and understanding, even though after 
reading the English books. Thai students explain that the difficulty in speaking 
occurred because they do not memorize the vocabulary which would be pronounced 
and it makes them felt difficult and confused in speaking. They said that they are less 
of confident, so they sit in the back. They rarely speaks in the class 
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            The student said that by teaching and testing procedure such as presentation, 
they feel anxious when they have to speak in front of the class, the lecture and other 
friends. It mean that the factor causes his anxiety is teaching and testing procedure. It 
is appropriate with the theory of Aydin in Balenmir (2009:23). 
             Confirms that anxiety arousal may be associated to self- related thoughts of 
failure and negative self-perception about the subject‟s own L2 capacity. Thus, it is 
not surprising that learners consider speaking in front of other people one of the most 
common sources of anxiety, especially if proficiency in the foreign language is 
perceived as limited. It would seem them, that students who begin with a self-
perceived low ability level in the foreign language class are perfect candidates for 
language anxiety. It is appropriate with Young in Ochipinti theory. They said that 
they did not like with teacher‟s manner or method in teaching speaking. So it made 
them feel anxiety to improve their speaking. It is appropriate with the theory of 
Aydin in Balamir. 
   2. Strategies used by Thai students to overcome their speaking for informal 
interactions anxiety in the class at IAIN Surakarta in 2019/2020 academic year. 
            David Shinji Kondo and Yan Ying-Ling (2004) stated in their academic 
journal about strategies for coping with language anxiety. In their journal, there are 
five strategies that can use by students for reducing their anxiety to perform in front 
of class, namely: preparation, relaxation, positive thinking, peer seeking and 
resignation. 
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             The first most of the students used the preparation as their strategies because 
the students used the preparation strategy that students used: they searched the 
material by using internet, dictionary or handout then they wrote it on the book after 
that they memorized it. They were looking at the mirror and practicing, they read the 
text in front of the mirror, asked their friend to be a lecture so that they could practice 
with their friend, studied hard about the material. 
           The second strategies that the students „usually used were positive thinking, 
such as : be confident, believe that we could do the best and got a good score, always 
be positive ,brave, did not fear of making mistakes, believe in our self. The student 
stated that she would be positive thinking before English speaking classroom. She 
reduced to negative thinking about what will happen in the classroom. According to 
Hembree (1988) there are three approaches to cope with anxiety. The first one is 
cognitive approach which implies that the origin of anxiety is thinking disturbances 
that take place in the classroom. This approach suggests rational-emotive therapy and 
cognitive restriping in order to avoid anxiety. The negative relationship between 
classroom and anxiety. That second approach is in line with the students‟ statement 
that she reduced the negative relationship between classroom and anxiety. She 
always kept positive thinking before and during the teaching learning process 
           The third strategies were relaxation such as: played their hand prayed to Allah, 
took a deep breath.  
           The Fourth strategies were peer seeking, the students felt that they had friends 
that had the same feeling with them and had the same difficulties. There are four 
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students who used that strategy. The students feel that they have friends that have the 
same feeling with them and have the same difficulties. 
           The last strategies were resignation, the students that used this kind of strategy 
just one students ,he said that he did not like speaking class and he could not speak 
well so that he avoided the situation that force his to perform in front of the class. 
            From the observation and interview with the Thai students  of IAIN Surakarta 
most of the students used preparation as their strategy and some of students also use 
the other strategies to combine with the preparation strategy such as: relaxation, 
positive thinking, peer seeking and resignation. 
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                                CHAPTER V 
CONCLUSION AND SUGGESTION 
A.  CONCLUSION 
Based on the data analysis and discussion in the previous chapter, the 
researcher made conclusion that the factors of anxiety by Thai students when 
Speaking English for informal interactions at IAIN Surakarta in 2019/2020 academic 
year in the first semester are negative self-perception and low self-esteem, teaching 
and testing procedure, fear of taking risks, teacher manner and then learner’s belief.  
On the other hand, the students of the first semester were admitted that there is 
another factor influencing their speaking apart from the previous factors like the 
motivation of the lecturer and their environment. Their background of their study 
gives some impact for their speaking performance. The students also stated that they 
are increasingly accustomed to speaking English in front of the class. Likewise, it 
could reduce their anxiousness. Then the students should know how to reduce 
speaking anxiety in front of the class and they can improve their performance, and 
the teacher should help the students because of the teacher has the important rule to 
the students. The lecturers should make teaching learning process fun, give positive 
feedback, motivate their students, help their student to accept the fact that will make 
mistake as part of the learning process, and the lecturer should speak English well 
and easy to understand. The other factors are they less confidence because they had 
the lower basic competence of English before. Thus, they felt anxiety in English 
speaking in the class. 
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            Strategies used by Thai students to overcome their speaking English anxiety 
in Speaking for informal Interactions class at IAIN Surakarta in 2019/2020  academic 
year are preparation, relaxation. Positive thinking, peer seeking and resignation. They 
prepare to speak before facing the classroom. It also made them relax. Besides that, 
they also kept to have positive thinking, peer seeking and resignation. They tried to 
speak and learn more to enhance their ability in speaking. 
B.  SUGGESTION 
             After concluding the research, the researcher would like to give some 
suggestion dealing with English teacher, student, and other researcher. The 
suggestion hopefully it can at least become an input in determining the appropriates 
teacher technique, method and media in which is can improve students’ speaking 
skills as follow: 
a.)  For the English Lecture 
1. The teacher should be able to make the students learn actively especially 
during English speaking in the class. 
2. The lecture has innovation in teaching speaking. As example the use of 
media 
3. The lecture must be more creative and attractive in teaching speaking 
especially more creative in choosing the material as the developing of era. 
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                      b.)  For the Students. 
1. Students should encourage themselves to learn more, ask more and do 
more in the speaking for informal interactions class. Students should give their 
speaking ability and increase it as best as possible. 
2. The students should be more active, creative, and has high self-confidence 
in learning speaking English. The students should practice speaking in their 
everyday life and explore their ability in speaking confidently. 
                       c.) For the other Researcher 
1. This research can be used as a reference to the other researchers. The 
researcher knows that this research paper cannot give many contributions in 
anxiety especially in speaking skill. 
2. The researcher suggests to the other research that in conducting a   
descriptive research it should be more than two or three times. The time 
conducts a research influences the trustworthiness of a research. 
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 Appendix 1: Field note of Observation 
 
                           FIELD NOTE 
Setting: Speaking For Informal Interactions Class 
Place: IAIN Surakarta 
Time: Wednesday, August 21th, 2019, at 07:00- 08:40 
       The researcher did observation on Wednesday, August 21
th
, 2019. 
The lecture taught at Speaking for Informal Interactions on that day. 
There were some activities where the researcher joined in the classroom 
during the study anxiety of public speaking of Thai students. This was 
the first time for the researcher joining in the class. The class was started 
at 07:00-08:40 am. The researcher sat on the corner-back of the class this 
class consisted of 35 students. 
        The lecturer gave Salam to the students with spirit, and the students 
answered the Salam with spirit also. The lecturer did not forget to greet 
the students by asking their conditions. Then, the lecturer checked the 
students‟ attendance by calling the students‟ one by one. The teacher just 
has to check everyone's names where they come from. Because this is the 
first period of the first semester, so teacher and students don't know each 
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other yet. All the students got up and introduced themselves in English. 
Before start the material, in the class it could be seen that Thai students 
couldn’t answer and them just silent, they also had a sit in the back and 
they looked afraid if the lecturer gave question to them. After that the 
lecturer asked them to make an essay and directly collected on the time.         
The lecturer gave an ice breaking to make the students more spirit.  
Finally, before closing the meeting the lecturer gave motivation to the 
students to study hard. The lecturer closed the class by saying 
“Assalamualaikum Wr. Wb”. Then, the students answered 
“Waalaikumussalam Wr.Wb”. 
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FIELD NOTE 
Setting: Speaking For Informal Interactions Class 
Place: IAIN Surakarta 
Time: Wednesday, August 28th, 2019, at 07:00- 08:40 
       The lecturer gave Salam to the students with spirit, and the students 
answered the Salam with spirit also. The lecturer did not forget to greet 
the students by asking their conditions. Then, the lecturer checked the 
students‟ attendance by calling the students‟ one by one. Before start the 
material, the lecturer gave an ice breaking to make the students more 
spirit. Then, the lecturer prepares the material for teaching students about 
Introduction. The lecture used LCD for presentation about the material 
after that the lecturer asked the students to read the material about 
skimming for ideas, and the students understanding the contents of the 
material. Then, the lecturer asked each student to do exercise. After that, 
the exercise was discussed together with the lecturer. The lecture asked 
students one by one for give the answer and the lecture chooses to ask 
Thai students to answer the questions. But Thai students are not brave 
enough to answer questions, he chooses to smile and be quiet. He is 
anxious to answer questions.  
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         Before closing the meeting the lecture also made conclusion about 
material that day. Before closed the meeting, the lecture motivated the 
students to always study even they were not an English anxiety. Finally, 
the lecture closed the class by saying “Assalamualaikum Wr. Wb”. Then, 
the students answered “Waalaikumussalam Wr.Wb”. 
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                         FIELD NOTE 
Setting: Speaking For Informal Interactions Class 
Place: IAIN Surakarta 
Time: Wednesday, September 4
th
, 2019, at 07:00- 08:40 
         The researcher did observation on Wednesday, September 4
th
, 2019. 
The lecture taught at Speaking for Informal Interactions on that day. There 
were some activities where the researcher joined in the classroom during 
the study anxiety of public speaking of Thai students. This was the third 
time for the researcher joining in the class. The class was started at 07:00-
08:40 am. The researcher sat on the corner-back of the class this class 
consisted of 35 students. 
           The lecturer gave Salam to the students, and the students answered 
the Salam. The lecturer did not forget to greet the students by asking their 
conditions. Then, the lecturer checked the students‟ attendance by calling 
the students‟ one by one. The lecturer gave back the students assignment 
that has been corrected. 
          Then, the first the lecturer gave the material on LCD and the lecturer 
asked the students to prepare for learning the next material, than the 
lecturer asked the students in oral. In the class it could be seen that Thai 
students couldn’t answer and they just silent, they also had a sit in the back 
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and they looked afraid if the lecturer gave question to them. After that the 
lecturer asked them to make an essay and directly collected on the time. 
          Finally, before closing the meeting the lecturer gave motivation to 
the students to study hard. The lecturer closed the class by saying 
“Assalamualaikum Wr. Wb”. Then, the students answered 
“Waalaikumussalam Wr.Wb”. 
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                           FIELD NOTE 
Setting: Speaking For Informal Interactions Class 
Place: IAIN Surakarta 
Time: Wednesday, September 11
th
, 2019, at 07:00- 08:40 
       The next meeting where the researcher joined was Wednesday, 
September 11
th
, 2019. In opening, the lecture gave Salam to the students. 
Then, he checked the students’ attendance. The lecture writes the new 
material on white board. Than the lecture give homework for students the 
lecture asks to make video about the material that was taught by him last 
time and the video will be submit next meeting. 
        In the class it could be seen that Thai students just silent and they 
looked afraid if the lecturer gave the question to them. They feel anxious 
when they have to speak in front of the class, the lecture and other 
friends.  After that the lecturer asked them to make an essay and directly 
collected on the time. 
       Before closing the meeting the lecture also made conclusion about 
material that day. Before closed the meeting, the lecture motivated the 
students to always study even they were not an English anxiety. Finally, 
the lecture closed the class by saying “Assalamualaikum Wr. Wb”. Then, 
the students answered “Waalaikumussalam Wr.Wb” 
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       Appendix 2: Interview 
  
                                                    Interview with Student 
 
Day / date: Monday, August 26th, 2019 
Time                     : 08.40 
Place                     : Institute Agama Islam Negeri Surakarta 
Method                 : Interview 
Researcher (R)    : Aneesah Kasor 
Source (S)             : S1: Kuhasir Kunoh 
                              
R          : Assalamualaikum dek. 
S1         : Waalaikumusalam, ya kak 
R           : Perkeanalkan nama kakak Aneesah,  
                Terus bisakah adek perkenalkan diri?     
S1          : Bisa kak, Perkenalkan saya Kuasir Kanoh Sekarang 
                 Ambil Jurusan Bahasa Ingris Semester satu       
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                                   R          :  Bolehkan kak meminta waktu sebentar untuk 
                                                         melakukan   interview dengan adik-adik? 
S1             : Oh, iya kak, bisa saja kak. 
R              : iya gimana Bahasa Indonesia nya sudah 
                   lancar   belum dek? 
S1             : hehe Alhamdulilah kak masih kurang banyak  
                  bisa sedikit saja. 
R              :  Ow iya, Apa yang membuat kamu merasa 
                    susah dalam belajar bahasa ingris? 
S1             : Iya kak saya memang jarang praktik berbicara 
                   bahasa inggris. Saya juga tidak percaya diri,  
                   apalagi kalau ada presentasi, saya paling  
                   tidak percaya diri berbicara didepan  
                   teman-teman dan dosen. 
R              : Oh begitu ya dek,dan bagaimana cara 
                    Mengurangi kesulitan tersebut,? 
S1              : saya membuat persiapan sebelum belajar karena 
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                   bisa menambah kepercayaan dalam diri  
                   sendiri, bisa mengurangi rasa sulit dan  
                    bingung dan coba nenangkan diri dalam  
                   kelas ketika belajar untuk bisa lebih focus. 
R             : Ow iya dek. Terimakasih ya adik, Semangat  
                   belajarnya ya. 
S1           : iya sama sama kak. 
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                                                       Interview with Student 
 
Day / date: Monday, August 26th, 2019 
Time                     : 09:00 
Place                     : Institute Agama Islam Negeri Surakarta 
Method                 : Interview 
Researcher (R)    : Aneesah Kasor 
Source (S)             : S2: Nurhasnah Peahnaeh 
 
R          : Assalamualaikum dek. 
S2         : Waalaikumusalam, ya kak 
R           : Perkeanalkan nama kakak Aneesah,  
                Terus bisakah adek perkenalkan diri?     
S2         : Bisa kak, Perkenalkan saya Nurhasnah peahnaeh    
                ambil Jurusan Bahasa Ingris Semester satu       
                                       R          :  Bolehkan kak meminta waktu sebentar untuk 
106 
 
                                                  melakukan   interview dengan adik? 
S2          : Oh, iya kak. 
R            : iya gimana Bahasa Indonesia nya sudah 
                  lancar   belum dek? 
S2           : Alhamdulillah kak sudah paham. 
R            :  Iya baiklah, mengenai penelitian kakak  
                  apakah adik memiliki problem atau  
                  masalah dengan speaking? 
S2            : Iya ada kak. 
R              : Kira- kira bagaimana cara mengatasi  
                   kesusahan itu, mungkin dari cara  
                   dosennya mengajar atau bagaimana? 
S2           : Biasanya saya mempersiapkan materi yang akan  
                  di belajari di kelas ataupun pratek dalam 
                  berbicara bahasa Inggris dengan menonton 
                  video dalam youtube untuk belajar kak dan  
                  saya coba menenangkan diri ketika belajar biar 
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                  bisa focus dengan materi dalam kelas. 
R             : Ow iya dek. Terimakasih ya adik, Semangat ya 
                                      S2           : iya sama sama kak. 
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                                                   Interview with Student 
 
Day / date: Monday, August 26th, 2019 
Time                     : 09:20 
Place                     : Institute Agama Islam Negeri Surakarta 
Method                 : Interview 
Researcher (R)    : Aneesah Kasor 
Source (S)             : S3: Sofia Yaten 
 
R          : Assalamualaikum dek. 
S3         : Waalaikumusalam, ya kak 
R           : Perkeanalkan nama kakak Aneesah,  
                Terus bisakah adek perkenalkan diri?     
S3         : Bisa kak, Perkenalkan nama saya Sofia Yaten   
               ambil Jurusan Bahasa Ingris Semester satu       
                                 R          :  Bolehkan kak meminta waktu sebentar untuk 
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                                                      melakukan   interview dengan adik? 
S3          : Oh, iya bisa kak. 
R            : iya gimana Bahasa Indonesia nya sudah 
                  lancar   belum dek? 
S3           : Iya kak Alhamdulillah sudah lumayan sekarang. 
R            : Iya baiklah, mengenai penelitian kakak 
                  apakah kamu mempunyai masalah  
                  dengan speakingmu? 
S3            : Iya ada kak. 
R              : Apa yang membuat merasa susah dek? 
S3             : Masalahnya loh kak, saya belum terlalu  
                    lancar berbicara bahasa inggris, terkadang  
                    kalau bicara itu masih bingung cara teratur,  
                    belik-belik bek tuh kak. Grammarnya susah. 
R                : Ow iya dek, dan bagaimana cara  
                    dek mengurangi kesulitan tersebut? 
S3               : Biasanya kak, saya membuat persiapan  
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                    sebelum mulai belajar jika saya merasa  
                    susah dalam memahami materi saya selalu  
                    memberi semangat pada diri sendiri dan 
                    terkadang saya main handphone dalam kelas 
                   untuk mengurangi rasa bosan,seperti itu kak. 
R             : Ow iya dek. Terimakasih ya adik, Semangat ya 
                                      S3          : iya sama sama kak. 
 
 
 
 
 
 
 
 
 
 
111 
 
 
                                              Interview with Student 
 
Day / date: Monday, August 26th, 2019 
Time                     : 09:40 
Place                     : Institute Agama Islam Negeri Surakarta 
Method                 : Interview 
Researcher (R)    : Aneesah Kasor 
Source (S)            : S4: Afnan Dareng 
 
R          : Assalamualaikum dek. 
S4         : Waalaikumusalam, ya kak 
R           : Perkeanalkan nama kakak Aneesah,  
                Terus bisakah adek perkenalkan diri?     
S4         : Bisa kak, Perkenalkan nama saya Afnan Dareng   
                ambil Jurusan Bahasa Ingris Semester satu       
                                 R          :  Bolehkan kak meminta waktu sebentar untuk 
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                                                  melakukan   interview dengan adik? 
S4          :  bisa kak. 
R            :  iya gimana Bahasa Indonesia nya sudah 
                  lancar   belum dek? 
S4           : Iya kak Alhamdulillah bisa sedikit saja lumayan 
                  lah kak sekarang. 
R            : Iya baiklah, mengenai penelitian kakak 
                  apakah kamu mempunyai masalah  
                  dengan speakingmu? 
S4            : Iya ada kak. 
R              : Apa yang membuat merasa susah dek? 
S4           : Saya itu sangat tidak percaya diri kak,  
                  kalau saya mau ngomong inggris itu malu,  
                  tidak bisa. Kadang takut juga kalau dosen 
                  kasih pertanyaan, makanya saya sering  
                  duduk dibelakang. 
R              : Ow iya dek, dan bagaimana cara  
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                   dek mengurangi kesulitan tersebut? 
S4             : Saya selalu memberi semangat pada diri saya 
                    sendiri bahwa tidak ada yang jika saya ada  
                    usaha dan saya sering nanya sama 
                    teman- teman saya tentang bahasa Inggris  
                    and caranya,seperti dalam speaking.         
 R             : Ow iya dek. Terimakasih ya adik, Semangat ya 
                                      S4           : iya sama sama kak. 
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       Appendix 3:  Questionaire 
 
                                                     Questionaire 
 
Day / date: Friday, December 6, 2019 
Time                     : 13:00 
Place                     : Rumah Anak Malayu (Thailand Kost) 
Method                 : Questionaire 
Researcher (R)    : Aneesah Kasor 
Source (S)            : S1: Kuhasir Kunoh 
 
No  Questionaire SD  D N A SA 
1 I would feel more cofident about 
speaking in class if we practiced more. 
   ✓  
2 I would feel less self-conscious about 
speaking in class in front of others if I 
knew them better. 
   ✓  
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3 I feel very relaxed in class when I have 
studied a great deal the night before. 
  ✓   
4 I think I can speak the foreign 
language pretty well, but when I knew 
I am being graded, I mess up. 
    ✓ 
5 I am more willing to speaking in class 
were smaller. 
   ✓  
6 I am less anxious when I am not the 
only person answering a question. 
 ✓    
7 I feel uneasy when my fellow students 
are asked to correct my mistakes in 
class. 
  ✓   
8 I would get less upset about my class 
if we did not have to cover so much 
material in such a short period of time. 
    ✓ 
9 I would feel comfortable in class when 
I come to class prepared. 
   ✓  
10 I am more willing to speak in class 
when we have a greeting scheduled. 
 ✓    
11 I enjoy class if we weren’t corrected at 
all in class 
    ✓ 
12 I am more willing to speak in class   ✓   
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when we discuss current event. 
13 I am more  willing to participate in 
class when topics we dicuss are 
interesting. 
  ✓   
14 I would be less nervous about taking 
an oral test in the foreign language if I 
got more practice speaking in class. 
 ✓    
15 I would feel uncomfortable if the 
instuctor never corrected our mistakes 
in class. 
   ✓  
                   
                         *SD = Strongly Disagree   D= Disgree   N=  Nor Disagree Nor Agree 
                           SA=   Strongly Agree 
 
 
 
 
 
 
 
117 
 
 
                                                     Questionaire 
 
Day / date: Friday, December 6, 2019 
Time                     : 13:00 
Place                     : Rumah Bunga Raya (Thailand Kost) 
Method                 : Questionaire 
Researcher (R)    : Aneesah Kasor 
Source (S)            : S2: Nurhasnah Peahnaeh 
 
No  Questionaire SD  D N A SA 
1 I would feel more cofident about 
speaking in class if we practiced more. 
   ✓  
2 I would feel less self-conscious about 
speaking in class in front of others if I 
knew them better. 
    ✓ 
3 I feel very relaxed in class when I have 
studied a great deal the night before. 
   ✓  
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4 I think I can speak the foreign 
language pretty well, but when I knew 
I am being graded, I mess up. 
  ✓   
5 I am more willing to speaking in class 
were smaller. 
   ✓  
6 I am less anxious when I am not the 
only person answering a question. 
  ✓   
7 I feel uneasy when my fellow students 
are asked to correct my mistakes in 
class. 
 ✓    
8 I would get less upset about my class 
if we did not have to cover so much 
material in such a short period of time. 
   ✓  
9 I would feel comfortable in class when 
I come to class prepared. 
   ✓  
10 I am more willing to speak in class 
when we have a greeting scheduled. 
   ✓  
11 I enjoy class if we weren’t corrected at 
all in class 
   ✓  
12 I am more willing to speak in class 
when we discuss current event. 
   ✓  
13 I am more  willing to participate in   ✓   
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class when topics we dicuss are 
interesting. 
14 I would be less nervous about taking 
an oral test in the foreign language if I 
got more practice speaking in class. 
   ✓  
15 I would feel uncomfortable if the 
instuctor never corrected our mistakes 
in class. 
   ✓  
                   
                         *SD = Strongly Disagree   D= Disgree   N=  Nor Disagree Nor Agree 
                           SA=   Strongly Agree 
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                                                     Questionaire 
 
Day / date: Friday, December 6, 2019 
Time                     : 13:00 
Place                     : Rumah Bunga Raya (Thailand Kost) 
Method                 : Questionaire 
Researcher (R)    : Aneesah Kasor 
Source (S)             : S3: Sofia Yaten  
 
No  Questionaire SD  D N A SA 
1 I would feel more cofident about 
speaking in class if we practiced more. 
   ✓  
2 I would feel less self-conscious about 
speaking in class in front of others if I 
knew them better. 
    ✓ 
3 I feel very relaxed in class when I have 
studied a great deal the night before. 
  ✓   
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4 I think I can speak the foreign 
language pretty well, but when I knew 
I am being graded, I mess up. 
   ✓  
5 I am more willing to speaking in class 
were smaller. 
    ✓ 
6 I am less anxious when I am not the 
only person answering a question. 
   ✓  
7 I feel uneasy when my fellow students 
are asked to correct my mistakes in 
class. 
  ✓   
8 I would get less upset about my class 
if we did not have to cover so much 
material in such a short period of time. 
    ✓ 
9 I would feel comfortable in class when 
I come to class prepared. 
  ✓   
10 I am more willing to speak in class 
when we have a greeting scheduled. 
  ✓   
11 I enjoy class if we weren’t corrected at 
all in class 
   ✓  
12 I am more willing to speak in class 
when we discuss current event. 
  ✓   
13 I am more  willing to participate in    ✓  
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class when topics we dicuss are 
interesting. 
14 I would be less nervous about taking 
an oral test in the foreign language if I 
got more practice speaking in class. 
  ✓   
15 I would feel uncomfortable if the 
instuctor never corrected our mistakes 
in class. 
   ✓  
                   
                         *SD = Strongly Disagree   D= Disgree   N=  Nor Disagree Nor Agree 
                           SA=   Strongly Agree 
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Questionaire 
 
Day / date: Friday, December 6, 2019 
Time                     : 13:00 
Place                     : Rumah Bunga Raya (Thailand Kost) 
Method                 : Questionaire 
Researcher (R)    : Aneesah Kasor 
Source (S)             : S4: Afnan Dareng 
 
No  Questionaire SD  D N A SA 
1 I would feel more cofident about 
speaking in class if we practiced more. 
   ✓  
2 I would feel less self-conscious about 
speaking in class in front of others if I 
knew them better. 
    ✓ 
3 I feel very relaxed in class when I have 
studied a great deal the night before. 
   ✓  
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4 I think I can speak the foreign 
language pretty well, but when I knew 
I am being graded, I mess up. 
    ✓ 
5 I am more willing to speaking in class 
were smaller. 
    ✓ 
6 I am less anxious when I am not the 
only person answering a question. 
   ✓  
7 I feel uneasy when my fellow students 
are asked to correct my mistakes in 
class. 
  ✓   
8 I would get less upset about my class 
if we did not have to cover so much 
material in such a short period of time. 
    ✓ 
9 I would feel comfortable in class when 
I come to class prepared. 
  ✓   
10 I am more willing to speak in class 
when we have a greeting scheduled. 
  ✓   
11 I enjoy class if we weren’t corrected at 
all in class 
   ✓  
12 I am more willing to speak in class 
when we discuss current event. 
  ✓   
13 I am more  willing to participate in    ✓  
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class when topics we dicuss are 
interesting. 
14 I would be less nervous about taking 
an oral test in the foreign language if I 
got more practice speaking in class. 
  ✓   
15 I would feel uncomfortable if the 
instuctor never corrected our mistakes 
in class. 
   ✓  
                   
                         *SD = Strongly Disagree   D= Disgree   N=  Nor Disagree Nor Agree 
                           SA=   Strongly Agree 
 
 
